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IN-CAMERA SESSION 
The In-Camera session meeting was called to order at 6:00 p.m. by Vice-Chair Dennis Draves.  
 
8272-22 BRUSH / POCHOPSKY THAT this Board resolve itself into a Committee of  

     the Whole. 
CARRIED 

 
8273-22 HENDERSON  THAT this Board resolve itself into a Committee of  

        the Whole, In-Camera.      
CARRIED 

 
8274-22 MEUNIER THAT we now rise and report to the Board. 

               CARRIED 
 

8275-22 WIWCHAR / PEEVER THAT this Board reconvene in Regular Session.  
                            CARRIED 

 
CALL TO ORDER 
The Regular Session meeting was called to order at 6:15 p.m. by Chair Bob Brush 
 
TERRITORIAL ACKNOWLEDGEMENT 
The meeting opened by respectfully acknowledging being situated on the Traditional Territory of the Cree, 
Ojibway and Oji-Cree people of the Mattagami First Nation, located in Treaty 9 Territory, and the Métis 
who have chosen to settle in this area.  
 
TRUSTEE ABSENCE 
NIL 
 
APPROVAL OF THE AGENDA 
8276-22 POCHOPSKY / STEINBRUNNER THAT the agenda for the Meeting of the Board       

dated May 17, 2022, be approved. 
CARRIED 

 
DECLARATION OF CONFLICT OF INTEREST 
Trustees were asked to declare conflicts of interest as they arise and must do so in writing in the log kept 
in the Chair’s office. 
Trustees declaring a conflict are to disconnect from Microsoft Teams at the time of the discussion and will 
receive a text from the Director of Education / Secretary of the Board when they are welcome to join.  
 
APPROVAL OF MINUTES 
8277-22 ARCHIBALD / PYE-REASBECK THAT the Board approve the minutes of the meeting of 

the Board held May 3, 2022.   
CARRIED 

 
BUSINESS AND/OR QUESTIONS ARISING OUT OF MINUTES 
NIL 
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UNFINISHED BUSINESS 
NIL 
 
PRESENTATIONS 
NIL 
 
ADMINISTRATIVE REPORTS 
8278-22 DRAVES / MEUNIER  THAT the Board approve the April 2022 cash 

disbursements report in the amount of $11, 994, 
513.32.  

CARRIED 
 

8279-22 PYE-REASBECK / LOGAN      THAT the Board receive the 2022 Summer Learning  
Program Information.   

CARRIED 
 
COMMITTEE REPORTS 
8280-22 HENDERSON / DRAVES   THAT the Board approve the minutes of the Audit  

Committee Meeting held February 1, 2022.   
CARRIED 

 
8281-22 PEEVER / ARCHIBALD   THAT the Board receive the Audit Committee report.  

CARRIED 
 
8282-22 MEUNIER / POCHOPSKY  THAT the Board approve the minutes of the Human  

Resources Committee Meeting held May 3, 2022.  
CARRIED 

 
OTHER BUSINESS 
NIL 
 
ONTARIO PUBLIC SCHOOL BOARDS’ ASSOCIATION (OPSBA) 
8283-22 LOGAN / PEEVER   THAT Trustee Henderson be acclaimed to the  

position of OPSBA Voting Delegate and Director effective 
May 17, 2022, for the continuation of term until 
November 15, 2022.  

CARRIED 
 

8284-22 HENDERSON / PYE-REASBECK  THAT Trustee Pochopsky be acclaimed to the  
position of OPSBA Voting Delegate and Director effective 
May 17, 2022, for the continuation of term until 
November 15, 2022.  

CARRIED 
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CORRESPONDENCE 
8285-22 ARCHIBALD / WIWCHAR  THAT the Board receive the following  

correspondence: 
i. Letter: May 2, 2022: from Assistant Deputy 

Minister Didem Proulx re: 2022-23 Capital 
Priorities Program  

ii. Letter: May 5, 2022: from Romina Di Pasquale, 
Director Enrolment, Funding and Labour Policy 
Branch re: Grants for Student Needs (GSN) 
funding formula  

iii. May 9, 2022: OPSBA Policy Resolution 
Submission from the Upper Grand District 
School Board re: Environmental Determinants of 
Student Health and Well-Being 

CARRIED 
 

8286-22 LOGAN / MEUNIER   THAT the Board receive the following  
Correspondence, sent by the Board: 

i. Letter: April 6, 2022: from Chair Brush to Minister 
Lecce re: Feedback on PPM 81  

ii. Letter: April 6, 2022: from Chair Brush to Minister 
Lecce re: Change to Definition of “Disability” and 
supporting Bill 172  

CARRIED 
 
STUDENT TRUSTEE REPORT 
 
Student Trustee Innes sat on the OPSOA conference panel.  Trustee Innes embraced the opportunity to 
meet students, spoke to Orange shirt day and DSB1’s upcoming Student Senate Symposium.  
 
Student Trustee Graydon’s position with OSTA Council as the policy coordinator is coming to a close.  
Trustee Graydon is proud of the work completed this year and looks forward to engaging in conversations 
with incoming Student Trustees.   
 
OSTA-AECO AGM will be held on May 26, 2022 – May 29, 2022.  The AGM serves as an introduction to the 
responsibilities and expectations of all incoming student trustees.  The conference is also a chance for 
transitional/outgoing student trustees to conclude their work and celebrate their achievements.  It is also 
an opportunity for Student Trustees to become engaged in provincial educational advocacy by 
participating in the Executive Council elections.  
 
The Student Senate Equity and Inclusivity Symposium will be tomorrow, Wednesday, May 18, 2022.  
Sessions will include Indigenous Inequalities with Alison Linklater, Grand Chief of Mushkegowuk Council, 
LGBTQ2S+ with Jackie Balleny, and Privilege with Elizabeth Innes.    
 
8287-22 POCHOPSKY / DRAVES   THAT the Board receive the Student Trustee  

Report.  
CARRIED 
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ADJOURNMENT 
8288-22 HENDERSON THAT we do now adjourn.  

  CARRIED 
 
The meeting was adjourned at 7:15 p.m. 
 
 
 
 
 
 
 

 
___________________________________  ___________________________________ 
 SECRETARY OF THE BOARD   CHAIR OF THE BOARD 
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DISCONNECTING FROM WORK 
 
1.0 Rationale 
 
This policy is informed by the Employment Standards Act 2000, as amended by the Working for Workers 
Act 2021. 
 
The objective of this policy and its associated procedure are to provide guidelines to eliminate or 
significantly reduce the practice of work-related communications after hours, including emails, telephone 
calls, video calls, or the sending or reviewing of other messages. 
 
This policy is to be interpreted and applied in accordance with the district’s commitment to promoting and 
upholding Indigenous rights and human rights in all of its learning and working environments. This 
includes anti-colonial, anti-discriminatory and anti-racist approaches and actions to provide services and 
employment that are safe, welcoming, respectful, inclusive, equitable, accessible and free from 
discrimination and harassment consistent with the Equity and Inclusive Education Policy, the Workplace 
Harassment Policy, and any DSB1 policies on human rights or a safe and respectful workplace. 
 
 

 
2.0 Definitions 
 
After-Hours: Any time between the hours of 6:00 p.m. – 7:00 a.m., Monday to Friday, all day Saturday, 
Sunday, statutory holidays, and (if applicable) any other Board-designated non-working days. This 
definition may be varied depending on specific agreements with employees, as to employee work hours 
or requiring an employee to be available for After-Hour emergencies.  
 
Disconnect from Work: Not engaging in work-related communications, including emails, telephone 
calls, video calls, or the sending or reviewing of other messages; to be free from the performance of work. 
 
Mass emails: electronic mail messages sent to a large number of employees. 
 
 
 
3.0 Policy 

 
District School Board Ontario North East is committed to ensuring a healthy work and home life balance 
for all employees. Therefore, all employees are advised to disconnect from work after-hours, unless 
there is a matter that can reasonably be constituted as an emergency or a significant event that calls for 
immediate action.   
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DISCONNECTING FROM WORK 
 
 

Procedures 
 
1.0 Disconnecting from Work 
 
All employees are advised to disconnect from work after-hours, unless the matter can reasonably be 
constituted as an emergency or a significant event that calls for immediate action. This means not 
engaging in work-related communications including emails, telephone calls, video calls, or the sending 
or reviewing of other messages. Employees should be completely free from the performance of work 
after-hours. 
 
The expectation is that all employees will check their email at least once during each of their defined work 
days. 
 
After-hours will be defined as any time between 6:00 p.m. – 7:00 a.m., Monday to Friday, as well as all 
day Saturday, Sunday, statutory holidays, and (if applicable) any other Board-designated non-working 
days.  
 
The definition above may be varied depending on specific agreements with employees, as to employee 
work hours or requiring an employee to be available for after-hours emergencies.  
 
This provides employees with the opportunity for proper balance between work and lifestyle which ought 
to positively impact employee wellness. 
 

 
2.0 Informing Staff 
 
A copy of this procedure shall be provided to all District School Board Ontario North East (DSB1) 
employees within 30 calendar days of the amendment date.  
 
A copy of this procedure shall also be provided to all new employees within 30 calendar days of the 
employee joining DSB1. 

 
 
3.0 Mass Emails 
 
Mass emails produced for the purpose of providing information as to current or upcoming matters related 
to DSB1 should not be circulated after-hours. Such emails should be delivered during business hours 
only, to ensure that employees’ non-work hours, vacation time, and personal and family life be respected.  
 
There may be unique situations where critical information of an urgent nature must be provided through 
mass emails delivered after-hours. 
 
 
References 
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Employment Standards Act, 2000 
Working for Workers Act, 2021 
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EQUITY AND INCLUSIVE EDUCATION 
 
 
1.0 Rationale 
 
District School Board Ontario North East (the Board) upholds the principles of respect for human 
rights and fundamental freedoms enshrined in the Canadian Charter of Rights and Freedoms, the  
Constitution Act, 1982 and confirmed in the Ontario Human Rights Code (the Code).  The Board and 
its staff are also committed to the elimination of all types of discrimination as outlined in Ontario’s 
Equity and Inclusive Education Strategy (The Strategy) and the Policy/Program Memorandum No. 
119. 
 
District School Board Ontario North East is committed to ensuring all students reach their full 
potential through leadership rooted in inclusion, innovation and collaboration.  
 
District School Board Ontario North East acknowledges that groups in our communities face 
systemic and individual biases that may be related to race, colour, culture, ethnicity, linguistic origin, 
disability, socio-economic class, age, ancestry, nationality, place of origin, religion, faith, sex, gender 
identity, gender expression, sexual orientation, family status, and/or marital status. District School 
Board Ontario North East also recognizes the unique biases faced by First Nations, Métis, and Inuit 
communities. 
 
District School Board Ontario North East recognizes that equity of opportunity and equity of access to 
the full range of programs, the delivery of services, and resources are critical to successful educational 
and social outcomes for all. To this end, the Board is committed to fairness, equity, and inclusive 
education as essential principles of the system. All Board policies, programs, operations, and practices 
will reflect these values.                                        
 
District School Board Ontario North East values the contributions of diverse community members in 
strengthening educational opportunities for all students and ensuring a respectful, supportive, and 
welcoming learning and working environment for all students and employees.  
 

 
2.0 Definitions 
 
The Ministry of Education and District School Board Ontario North East recognize the following definitions 
for the purposes of this policy:  
 
Diversity: The presence of a wide range of human qualities and attributes within a group, organization, 
or society. The dimensions of diversity include, but are not limited to, ancestry, culture, ethnicity, gender 
expression, gender identity, language, physical and intellectual ability, race, religion, sex, sexual 
orientation, and socio-economic status.  
 
Equity: A condition or state of fair, inclusive, and respectful treatment of all people. Equity does not mean 
treating people the same without regard for individual differences.  
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Inclusive Education: Education that is based on the principles of acceptance and inclusion of all 
students. Students see themselves reflected in their curriculum, their physical surroundings, and the 
broader environment, in which diversity is honoured and all individuals are respected.  
 
 
3.0 Policy 

 
District School Board Ontario North East regards the following eight areas of focus as important in an 
equitable and inclusive education environment. 
 
1.0 BOARD POLICIES, PROGRAMS, GUIDELINES AND PRACTICES 

 
District School Board Ontario North East is committed to incorporating the principles of equity and 
inclusive education into all aspects of its operations, structures, policies, programs, procedures, 
guidelines, and practices. The Board is committed to the removal of systemic barriers to improve student 
learning, close achievement gaps, and to ensure equitable opportunities for students and staff.  These 
commitments have been made actionable through the DSB1 Equity Action Plan.  The impact of the Equity 
Action Plan will be reported on to the Board of Trustees on an annual basis. 
 
2.0 SHARED AND COMMITTED LEADERSHIP 

 
District School Board Ontario North East shall provide informed and committed leadership at all levels by 
assisting administrators, teachers, support staff, student leaders, trustees, and educational partners to 
develop the knowledge, skills, attitudes and behaviours required to implement this policy. District School 
Board Ontario North East is committed to building the capacity within leaders to improve student 
achievement and to close achievement gaps for students by identifying, addressing, removing, and 
preventing all forms of discrimination. 
 
District School Board Ontario North East will identify a contact person to liaise with the Ministry and other 
boards to share challenges, informed practices, and resources. 
 
3.0 SCHOOL-COMMUNITY RELATIONSHIPS 
 
District School Board Ontario North East is committed to developing new relationships and building upon 
existing partnerships with diverse communities so that the perspectives and experiences of all students 
are acknowledged and valued. The Board recognizes that effective school-community partnerships 
enable representation and active participation from diverse communities and ensure the inclusion of 
many perspectives and experiences to enhance educational opportunities and equitable decision 
making. 

 
4.0 INCLUSIVE CURRICULUM AND ASSESSMENT PRACTICES 
 
District School Board Ontario North East is committed to implementing an inclusive curriculum through 
the development and review of resources, delivery of instruction, and assessment and evaluation 
practices, in order to identify and address discriminatory biases so that students may maximize their 
learning. Staff will align their practices to recognize and support students with diverse backgrounds and 
differing abilities.  

 
5.0 RELIGIOUS ACCOMMODATION 
 
District School Board Ontario North East acknowledges each individual’s right to follow or not to follow 
religious and/or spiritual beliefs and practices free from discriminatory or harassing behaviour and is 
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committed to taking all reasonable steps to provide religious and faith-based accommodations to staff 
and students. 
 
6.0 SCHOOL CLIMATE AND THE PREVENTION OF DISCRIMINATION AND HARASSMENT 
 
District School Board Ontario North East is committed to the principle that every person within the school 
community is entitled to a respectful, positive, and inclusive working and learning environment, free from 
all forms of discrimination and harassment. 
 
7.0 PROFESSIONAL LEARNING 
 
District School Board Ontario North East is committed to providing administrators, staff, students and 
other members of the school community with opportunities to acquire the knowledge, skills, attitudes, 
and behaviour needed to identify and eliminate discriminatory biases and systemic barriers under the 
Code. 
 
8.0 ACCOUNTABILITY AND TRANSPARENCY 
 
Through regular review of Board and School Improvement Plans, Strategic Plans, Equity Action Plan and 
the Equity and Inclusive Education policy, District School Board Ontario North East is committed to 
assess and monitor the Board’s progress in implementing The Strategy and embedding the principles 
into all Board policies, programs, guidelines and practices.  The Equity and Inclusive Education policy 
will be communicated to the community through the Board’s website.  
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Procedures 
 
These procedures will fulfill the requirements of the Ministry to include an Implementation Plan associated 
with the Equity and Inclusive Education Policy. All action items, at both the Board and School levels, will 
be implemented to the best of our ability, in good faith and with good intention.   
 
1.0 BOARD POLICIES, PROGRAMS, GUIDELINES AND PRACTICES 

 
At the Board level 
1.1 The establishment of the DSB1 Equity Committee and the Equity Action Plan and accompanying 

implementation plan will serve as Establish the foundational framework that will inform the review 
and/or development and implementation of a comprehensive equity and inclusive education policy 
that recognizes and addresses biases related to race, colour, culture, ethnicity, linguistic origin, 
disability, socio-economic class, age, ancestry, nationality, place of origin, religion, faith, sex, 
gender identity, gender expression, sexual orientation, family status, and/or marital status. 
 

1.2 Review existing equity and inclusive education policies and/or extend or develop such policies to 
fulfill the requirements of existing regulations, the Strategy, Policy/Program Memorandum No. 
119, and the Code. 
 

1.3 Ensure that principles of equity and inclusive education permeate all Board policies, programs, 
guidelines, operations, practices, and Board improvement plans. 
 

1.4 Ensure all future policies, guidelines and practices are drafted and implemented in accordance 
with the Board’s equity and inclusive education policy and the Equity Action Plan. 
 

1.5 Collect information needed to monitor the effects of the implementation of the Equity and Inclusion 
Education policy and the Equity Action Plan by the Board. 
 

1.6 Ensure persons with disabilities are accommodated appropriately and in a manner consistent with 
the Code.  
 

1.7 Provide training for school leaders and hiring managers to facilitate equitable recruitment and 
hiring practices to reflect Ontario’s diverse society. 
 

1.8 Provide opportunities for the diverse school community, including students, staff, parents, trustees 
and community members, to provide active input into Board policies and improvement plans on 
an ongoing basis. 
 

1.9 Investigate in a thorough and timely manner any claims of discrimination and/or racism and take 
appropriate action, consistent with the principles of the Code. 
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At the School level 
 
1.10 Review existing school policies, for example, codes of conduct and discipline procedures, to 

determine that they include the principles of equity and inclusive education. 
 

1.11 Extend, develop, and implement strategies to actively engage students, parents, families, and the 
wider community in the review, development, and implementation of initiatives to support and 
promote equity and inclusive education. 
 

1.12 Implement Board equity and inclusive education policies, programs and school improvement 
plans that are consistent with the Code and the Equity Action Plan Implementation Guideline and 
reflect the needs of their diverse students and school communities. 

 
2.0 SHARED AND COMMITTED LEADERSHIP 

 
At the Board level 
 
2.1 Develop a system plan to build and sustain staff capacity in the areas of equity and inclusive 

education in curriculum and instruction, human resources and governance. 
 

2.2 Provide ongoing education and training for students, administrators, teachers, support staff and 
trustees in implementing equity and inclusive education and leadership initiatives. 
 

2.3 Establish selection criteria for leadership positions that prioritize demonstrated commitment, 
knowledge and skills related to equity and inclusive education implementation and inclusive 
leadership, and cognizance of Code compliance. 
 

2.4 Provide ongoing training for all staff that reflects comprehensive attention to the principles of 
human rights and their fundamental role in an equitable and inclusive environment. 
 

2.5 Strive to include members of communities that are underserved and /or marginalized in the shared 
leadership. 
 

At the School level 
 
2.6 Establish a collaborative culture to develop and implement equity and inclusive education goals. 

 
2.7 Provide opportunities for student leadership related to equity and inclusivity. 

 
3.0 SCHOOL-COMMUNITY RELATIONSHIPS 
 
At the Board level 
 
3.1 Review and/or initiate tools (e.g., school climate surveys and demographic data survey) to 

determine stakeholders’ views on school environments and data that will inform decision making 
related to equity and inclusive education and act upon relevant next steps. 
 

3.2 Review and /or deepen existing community partnerships to reflect the diversity of the community 
and the principles of equity and inclusive education. 
 

3.3 Expand community outreach efforts to foster new partnerships that engage a cross-section of 
diverse students, parents, staff, community members and various community organizations, 
including business groups, to foster and support an inclusive environment. 



 
 

EQUITY AND INCLUSIVE EDUCATION  - 3   
 

 
3.4 Address systemic barriers that limit or prevent all sectors of the school community from 

opportunities to access Board representation and be involved in Board activity. 
 

At the School level 
 
3.5 Review existing community partnerships and make every effort to ensure that they reflect the 

diversity of the broader community. 
 

3.6 Invite and support representation of diverse groups on school committees (e.g. Safe Schools 
Committee, Parent Advisory Council). 
 

4.0 INCLUSIVE CURRICULUM AND ASSESSMENT PRACTICES 
 

At the Board level 
 
4.1 Review student assessment and evaluation policies and practices to identify and address bias 

that may exist in the way student work is assessed and evaluated in order to reduce the 
achievement gap. 
 

4.2 Support the schools’ review of classroom strategies that promote school-wide equity and inclusive 
education policies and practices. 
 

At the School level 
4.3 Review student assessment and evaluation policies and practices to identify and address 

systemic bias that may exist in the way students’ work is assessed and evaluated. 
 

4.3.1 Provide for assessment and evaluation to support growth and learning with the 
belief that all students can achieve and be successful given the appropriate time 
and support.  Such assessment and evaluation shall follow the guidelines outlined 
in Growing Success, Learning for All, and the Ontario Curriculum for English 
Language Learners. 
 

4.4 Review and reflect upon classroom practices and revise them as needed to help ensure that they 
are aligned with school-wide equity and inclusive education policies. 
 

4.5 Ensure resources and instructional strategies are respectful and inclusive (e.g.  show people of 
different races, genders, and ages in non-stereotypical settings, occupations, and activities; 
explore the roles and contributions of all peoples in Canada, and the factors that shaped these 
roles; encourage open discussion of the prohibited grounds of discrimination under the Code (e.g., 
race, gender, disability, faith, sexual orientation) in society, the community, and the school). 
 

5.0 RELIGIOUS ACCOMMODATION   - SEE ALSO APPENDIX A 
 

At the Board level 
 
5.1 Review and revise existing religious accommodation guidelines on a regular basis, and 

communicate these guidelines to the school community. 
 
At the School level  
 
5.2 Implement religious accommodation practices to align with the Board’s religious accommodation 

guideline. 
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6.0 SCHOOL CLIMATE AND THE PREVENTION OF DISCRIMINATION AND HARASSMENT   
 

At the Board level 
 
6.1 Implement strategies to identify and remove discriminatory barriers that limit engagement by 

students, parents, and the community, so that diverse groups and the broader community have 
access to Board-level representation and initiatives. 
 

6.2 Comply with procedures in place (Safe Schools:  Progressive Discipline Policy 2.1.15) that will 
enable students and staff to report incidents of discrimination and harassment safely and that will 
also enable Boards to respond in a timely and effective manner as required in PPM 145 (2009) 
Progressive Discipline and Promoting positive student behaviour. 
 

6.3 Promote positive behaviour through initiating or strengthening proactive programs to reduce 
suspensions and expulsions and as required by PPM 144 (2009) Bullying Prevention and 
Intervention. 

 
At the School level 
 
6.4 Review and revise codes of conduct in consultation with students, staff, and parents, to address 

any evidence of racism or discrimination. 
 

6.5 Use Progressive Discipline practices, which may include peer mediation and restorative justice. 
 
7.0 PROFESSIONAL LEARNING 

 
At the Board level 
 
7.1 Support classroom strategies that promote school-wide equity and inclusive education policies 

and practices. 
 

7.2 Provide ongoing opportunities for students, administrators, teachers, support staff, and trustees 
to participate in equity and inclusive education training and leadership initiatives. 

 
At the School level 
 
7.3 Review and revise classroom strategies to ensure they align with and reflect equity and inclusive 

education policies. 
 

7.4 Promote collaboration among staff to select and implement informed practices in equity and 
inclusive education. 
 

7.5 Build staff capacity through ongoing professional learning that is based on needs determined 
through results-oriented and evidence-based research. 
 

7.6 Encourage and support students in their efforts to promote equity and inclusivity. 
 

7.7 Undertake initiatives which promote a welcoming and respectful school environment and provide 
timely and specific feedback that will further school-wide equitable practices. 

 
8.0 ACCOUNTABILITY AND TRANSPARENCY 
At the Board level 
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8.1 Include the principles of equity and inclusive education into Board policies, programs, guidelines, 
and practices. 
 

8.2 Share the equity and inclusive education policy with students, teachers, parents, staff, school 
councils, community partners, and volunteers and provide opportunities for feedback through the 
Board’s public website. 
 

8.3 Engage Board and school teams in school improvement planning with particular emphasis on 
identifying and removing barriers to student achievement. 
 

8.4 Report on the progress of implementation of The Strategy and its impact on student achievement 
using specific criteria to the Ministry of Education (e.g. achievement of First Nation, Métis, and 
Inuit students). 

 
At the School level 
 
8.5 Review student contextual and achievement data annually and intervene at all levels to support 

the achievement and success of all students. 
 

8.6 Develop and communicate evidence-based school improvement plans that are aligned with The 
Equity and inclusive Education Strategy. 
 

8.7 Review and reflect on the effectiveness of the school’s equity and inclusive education plans and 
procedures and take action to improve in areas that are not meeting the needs of students, 
particularly those who are at-risk. 

 
 
 
 
 
Appendices 
Appendix A: Religious and Faith-Based Accomodation of Students 
 
References 
Ontario Ministry of Education Policy/Program Memorandum No. 119 (2009) 
Canadian Charter of Rights and Freedoms, the Constitution Act, 1982 
Ontario Human Rights Code  
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Appendix A 
 

RELIGIOUS AND FAITH-BASED ACCOMMODATION OF STUDENTS 
 
INTRODUCTION 
District School Board Ontario North East (the Board) recognizes and values the diverse religions and 
faiths observed by members within its communities and is committed to providing a safe, respectful and 
equitable environment for all, free from all forms of discriminatory or harassing behaviours. 
District School Board Ontario North East acknowledges each individual’s right to follow or not follow 
religious and/or spiritual  beliefs and practices and is committed to taking all reasonable steps to 
provide religious and faith-based accommodation to students as outlined within board policy. 
Freedom of religion is an individual right and a collective responsibility.  As outlined in the Ontario 
Human Rights Commission’s Policy on Creed and the Accommodation of Religious Observances, the 
Board commits to work with the communities it serves to foster an inclusive learning environment that 
promotes acceptance and protects religious freedom for all individuals.  While the Board and its staff 
will take all reasonable steps to ensure freedom of religion and religious practices consistent with The 
Ontario Human Rights Code (the Code), it is expected that students and their families will help the 
Board to understand their religious needs and will work with the Board and its schools to determine 
appropriate and reasonable accommodations.  
 
I. LEGISLATIVE AND POLICY CONTEXT  
All school boards exist within a broader context of law and public policy that protect and defend human 
rights.  At the Board, a number of policy statements have been developed that reinforce both federal 
and provincial legislation, and also help ensure that the freedoms they set out are protected within the 
school system.  The following policy statements and legislation are referenced throughout the Religious 
and Faith-Based Accommodation of Students: 

• The Canadian Charter of Rights and Freedoms (Section 15)   

• The Ontario Human Rights Code 

• Ontario Human Rights Commission’s Guidelines on Developing Human Rights Policies and 
Procedures 

• Ontario Human Rights Commission’s Policy on Creed and the Accommodation of Religious 
Observances 

• Ontario Ministry of Education’s Equity Strategy 

• The Education Act, section 21 (2)(g)  

• PPM No 108, “Opening or Closing Exercises in Public Elementary and Secondary Schools”  

• R.R.O. 1990, Regulation 298, “Operation of School-General” s 27-29, under the heading 
“Religion in Schools” 

• PPM No. 119, “Developing and Implementing Equity and Inclusive Education Policies in Ontario 
Schools” 
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II. DEFINITIONS  
1. Accommodation 
The Ontario Human Rights Commission’s Policy on Creed and the Accommodation of Religious 
Observances define “accommodation” as a duty corresponding to the right to be free from 
discrimination: 
The Code provides the right to be free from discrimination, and there is a general corresponding 
duty to protect the right: the “duty to accommodate.”  The duty arises when a person’s religious 
beliefs conflict with a requirement, qualification or practice.  Accommodation may modify a rule or 
make an exception to all or part of it for the person requesting accommodation. 
(Policy on Creed and the Accommodation of Religious Observances, Ontario Human Rights 
Commission, October 20, 1996, pg. 5) 
2. Creed 
Creed is interpreted by the Ontario Human Rights Commission’s 1996 Policy on Creed and the 
Accommodation of Religious Observances as “religious creed” or “religion.”  It is defined as a 
professed system and confession of faith, including both beliefs and observances of worship.   
The existence of religious beliefs and practices are both necessary and sufficient to the meaning of 
creed, if the beliefs and practices are sincerely held and/or observed. Religion is broadly accepted 
by the OHRC to include, for example, a non-deistic body of faith such as the spiritual faiths and/or 
practices of Aboriginal Cultures.  
According to the Ontario Human Rights Commission, every person has the right to be free from 
discrimination or harassing behaviour that is based on religion or which arises because the person 
who is the target of the behaviour does not share the same faith. Atheists and agnostics are also 
protected under the Code. 

Creed does not include secular, moral, or ethical beliefs or political convictions.  This policy does 
not extend to religions that incite hatred or violence against other individuals or groups, or to 
practices and observances that purport to have a religious basis, but which contravene 
international human rights standards or criminal law (Policy on Creed and the Accommodation of 
Religious Observances, Ontario Human Rights Commission, October 20, 1996, pg. 2). 

3. Undue Hardship 
Accommodation will be provided to the point of undue hardship, as defined by the OHRC (for 
example, in the Policy and Guidelines on Disability and the Duty to Accommodate). A 
determination regarding undue hardship will be based on an assessment of costs, outside sources 
of funding, and health and safety. It will be based on objective evidence.  For more information 
about the evidence needed to prove undue hardship, see Human Rights at Work, p. 133-134 and 
Appendix E.   
A determination that an accommodation will create undue hardship carries with it significant liability 
for the Board.  It should be made only with the approval of the Board of Trustees. 
Where a determination is made that an accommodation would create undue hardship, the person 
requesting accommodation will be given written notice, including the reasons for the decision and 
the objective evidence relied upon. The person requesting the accommodation shall be informed of 
his or her recourse under the Board’s Equity and Inclusive Education Policy and under the Ontario 
Human Rights Code.  
Where a determination has been made that an accommodation would cause undue hardship, the 
Board will proceed to implement the next best requested accommodation short of undue hardship, 
or will consider phasing in the requested accommodation. 

 

http://www.ohrc.on.ca/en/resources/Policies/PolicyDisAccom2
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III. ACCOMMODATION GUIDELINES 
The purpose of this guideline is to ensure that all Board staff, students, parents and other members of 
the school community are aware of their rights and responsibilities under the Code with respect to 
religious accommodation of students and their families.  It also sets out the Board’s procedures for 
accommodation and the responsibilities of each of the parties within the accommodation process.  In 
accordance with the Equity Strategy, the Code and OHRC’s Guidelines on Developing Human Rights 
Policies and Procedures, it is intended that the accommodation process, as well as the accommodation 
itself, be effective and respectful of the dignity of the person seeking the accommodation. 
The Board is committed to providing an environment that is respectful, inclusive and free of barriers 
based on creed (religion).  Accommodation will be provided in accordance with the principles of dignity, 
individualization, and inclusion.  The Board will work cooperatively, and in a spirit of respect, with all 
partners in the accommodation process. 
School administrators will endeavour to recognize significant holy days or observances when 
developing the school calendar of events for the upcoming year.  The Board website (Parent and 
Student Resources tab) will include information about the procedure for requesting an accommodation 
for religious or faith-based needs.  Such information should be easy for staff, students, and parents to 
understand. 
District School Board Ontario North East will provide assistance to schools in their work with students 
and their families. 

1. Accommodation Based on Request 
The Board’s school administrators will take all reasonable steps to provide accommodation to 
students and staff to facilitate their religious or faith-based beliefs and practices.  All 
accommodation requests will be considered respectfully. 
If concerns related to beliefs and practices arise in schools, collaboration among the school, 
student, family, and religious community may be needed in order to develop appropriate 
accommodation.  It is the role of the Board and its staff to ensure equity and respect for the diverse 
religious beliefs and practices of students and their families and other staff in the school system.   
School administrators will ensure a climate of respect for religious and spiritual diversity but should 
not be placed in the position of monitoring a child’s compliance with a religious obligation, and 
enforcing such practices.   

2. General Procedures for Religious  and Faith-based Accommodation 

 
Staff  
The person requesting accommodation should advise the administration at the beginning of the 
school year, to the extent possible.  If September notice is not feasible, the person should make 
the request as early as possible. 
The absence of employees due to religious observances should be granted as determined by this 
policy and the appropriate collective agreement.  
 
Students 
A parent/guardian or student (18 years of age or older) must present verbal or written notice 
specifying the request for religious or faith-based accommodation, including holy days on which 
they will be absent from school.  This notice should be made enough in advance (preferably at the 
beginning of each school year) to ensure that scheduling of major evaluations, such as tests, 
assignments or examinations, takes the accommodations  into consideration. 
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3. Unresolved Requests  
The Board will take reasonable and timely steps to address the request for an accommodation.  
Students and their families who feel that their accommodation needs remain unmet, may seek 
recourse through the appropriate Superintendent of Schools. 

 
IV. GENERAL GUIDELINES AND PROCEDURES 
AREAS OF ACCOMMODATION 
For many students and staff of the Board, there are a number of areas where the practice of their 
religion or faith will result in a request for accommodation on the part of the school and/or the Board.  
These areas include, but are not limited to the following: 

1. School Opening and Closing Ceremonies 
Pursuant to the Ontario Ministry of Education Policy/Program Memorandum No. 108 
(“Memorandum No. 108”), if a student or parent/guardian objects to all or part of the opening or 
closing exercises due to religious beliefs, the student will be accommodated. This may include the 
option to not participate and to remain in class or in an agreed upon location through the duration 
of the exercise.   
Memorandum No. 108 states the following: 

1. All public elementary and secondary schools in Ontario must be opened or closed each day 
with the national anthem.  “God Save the Queen” may be included. 

2. The inclusion of any content beyond “O Canada” in opening or closing exercises is to be 
optional for public school boards. 

3. Where public school boards resolve to include, in the opening or closing exercises in their 
schools, anything in addition to the content set out in item 1 above, it must be composed of 
either or both of the following: 

a. One or more readings that impart social, moral, or spiritual values and that are 
representative of our multicultural society.  Readings may be chosen from both 
scriptural writings, including prayers, and secular writings; 

b. A period of silence. 
4. Parents/guardians who object to part or all of the exercises may make a request to the 

principal to have their child(ren) exempted.  Students who are 18 years of age or older may 
make a request for such an accommodation directly to the principal.   

2. Absence for Religious Holy Days 
The Board is committed to affirm and value equally the faith diversity in our schools. 
All students who observe religious holy days in accordance with the Education Act section 21(2) (g) 
may be excused from school attendance. A schedule of recognized “G” days is available upon 
request. 
(A multi-faith calendar, showing significant holy days, will be provided on a yearly basis to help 
schools make appropriate accommodations.)  revise??? 
Guidelines for Administrators  
In accordance with their rights, all staff and students who request to observe a religious holy day 
should be allowed this right without having to undergo any unnecessary hardship.  
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Staff requesting a leave should advise the school administration at, or as close as possible to, the 
beginning of the school year and leave should be granted in accordance with the terms of the 
appropriate collective agreement. 
A parent/guardian (or student, 18 years of age or older) requesting a leave must present verbal or 
written notice to the principal prior to the absence.  Information about absences for holy days 
should be shared with teachers so that accommodations for assignments and assessments can be 
made around these absences.  
Unresolved Requests  
a. Employee  

In the event that, after an employee’s consultation with the school administration and the 
Superintendent of Schools, unresolved issues remain, then the matter will be referred to the 
Senior Manager of Human Resources. 

b. Students 
In the event that a student maintains that his or her rights under the Board’s religious 
accommodation policy have been compromised, then the matter will be referred to the 
appropriate Superintendent of Schools. 

3. Prayer 
The Board recognizes the significance of prayer in religious practice Schools will make reasonable 
efforts to accommodate individuals’ requirement for daily prayer by providing an appropriate 
location within the building for students and staff to participate in prayer, or for storage of items.  
This may mean a quiet space in the library, an empty room, or wherever it is mutually satisfactory 
for the school and the student or staff member requesting the accommodation.  Particular 
accommodation for prayer may include late school arrival, early school leaving or seasonal 
adjustment. An agreement regarding supervision must be made through discussion between the 
parent/guardian of the student requesting the accommodation and the school. 

4.  Smudging 
District School Board Ontario North East recognizes that the inclusion of First Nations,   Métis, and 
Inuit (FNMI) cultures and practices in our schools play a powerful role in supporting and engaging 
FNMI students and their families, as well as educating all students about FNMI Indigenous cultural 
beliefs and practices.  Smudging is a common practice among many FNMI people, and therefore, 
whenever possible, it is important for schools to accommodate FNMI students and/or visiting 
Elders or cultural teachers who wish to conduct this healing practice.  
Smudging is the burning of tobacco and other sacred medicines such as sweet grass, cedar, and 
sage and is meant to purify, cleanse, and protect physical, emotional, and spiritual spaces and 
create harmony and balance. 
Generally, only a small amount of medicine is burned, which does not affect alarms.  Review the 
location of fire alarms and smoke detectors with the custodian.  It is also practice to notify all staff 
in the building of the smudging in case there are extreme allergies. In some cases, it may not be 
practical for the smudging to take place inside and accommodations should be made to find a 
suitable and mutually agreeable alternate location. 
 An agreement regarding supervision must be made through discussion between the 
parent/guardian of the student requesting the accommodation and the school. 

5.   Dietary Restrictions 
The Board is sensitive to the different dietary restrictions of various religious groups.  Such 
sensitivity includes attending to issues related to the menus provided by catering companies, 
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snacks in elementary schools, and food provided within schools, at school-sponsored activities and 
community events. 
Breakfast and lunch programs in both secondary and elementary schools will consider relevant 
dietary restrictions in their menu planning.  Availability of vegetarian options is recommended as a 
form of inclusive design.   
Special attention needs to be given to dietary needs for overnight outdoor education activities, as 
well as field trips that extend over a mealtime period.   
6.   Fasting  
The Board is sensitive to religious periods of fasting. Based on particular requests, schools will 
endeavour to provide appropriate space, away from students who are eating, for individuals who 
are fasting in religious observance. Schools must recognize that students who are fasting may 
need exemptions from certain physical activities and should make reasonable efforts to provide 
appropriate accommodations. 
7.    Religious Dress  (remove references to uniform?) 
“Dress Code” is the appropriate dress policy established by a school, and may include a school 
uniform. Such policies should be designed inclusively, taking into account common religious needs 
that may exist. 
The Board recognizes that there are certain religious communities that require specific items of 
ceremonial dress.  The Board understands that some religious attire, which is a requirement of 
religious observance, may not conform to a school’s Dress Code.  Schools will reasonably 
accommodate students with regard to religious attire.  Religious attire is not cultural dress; it is a 
requirement of religious observation.   
Religious attire that should be reasonably accommodated in Board schools includes, but is not 
limited to: 

• Head covers: Yarmulkes, turbans, Rastafarian headdress, hijabs 
• Crucifixes, Stars of David, etc. 
• Items of ceremonial dress 

Where uniforms are worn, administrators may ask the student to wear religious attire in the same 
colour as the uniform (e.g. the head scarves for females); however, there may be religious 
requirements of colour that cannot be modified.   
Special attention must be given to accommodations necessary for a student to participate in 
physical education and school organized sports.   
The Board seeks to foster an atmosphere of cultural understanding in order to be proactive in 
addressing potential harassment about religious attire.  Schools should be aware that harassment 
about religious attire is a common type of harassment and bullying.  The Board and its schools will 
not tolerate any negative comments directed at, or inappropriate actions taken against, an 
individual’s religious attire and there will be appropriate consequences for individuals who violate 
this rule.   
There are religious communities that require specific items of ceremonial dress which may be 
commonly perceived as contravening Board policies, for example the use of the Kirpan by Khalsa 
Sikh students.  For specific guidelines on the accommodation of Khalsa Sikh students wishing to 
carry a Kirpan, please see Schedule “A.” 
8.   Modesty Requirements for Dress in Physical Education Classes  
The Board recognizes that some religious communities observe strict modesty attire in respect of 
their religion. This can become a matter of concern when students are asked to wear the clothing 
used in physical education activities. School dress code policies should take into account common 
religious needs that may exist as well as safety requirements for students. 
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If a family has concerns that remain unaddressed, the school should discuss the modesty 
requirements with them and provide reasonable accommodations, taking into consideration the 
Ministry of Education’s mandated expectations (OPHEA Safety Guidelines) in the physical 
education curriculum. The physical education curriculum should be respectfully explained to the 
family in order to provide sufficient information for informed discussion. 
9.   Participation in Daily Activities and Curriculum 
The Board will seek to reasonably accommodate students where there is a demonstrated conflict 
between policy, a specific class or curriculum and a religious requirement or observance.  Where 
academic accommodation is requested, the school should have an informed discussion with the 
student’s parent(s)/guardian(s) to understand the nature and extent of the conflict.   
The school should make it clear during the discussion that its role is to protect students and staff 
from harassment and discrimination because of their religious and/or spiritual beliefs and/or cultural 
practices.  Where these conflict with the school routines and activities or curriculum, the school 
should consider accommodation.  It cannot, however, accommodate religious values and beliefs 
that clearly conflict with mandated Ministry of Education and Board policies. 
It is important to note that when an individual requests an accommodation related to the 
curriculum, the accommodation applies to the individual in question and not to the whole class or to 
classroom practices in general.   
The Ministry of Education recommends substitutions when there are exemptions requested related 
to specific curriculum (Ontario Secondary Schools, Grades 9-12, Program and Diploma 
Requirements). 
In general, the Board recommends an informed, collaborative approach to questions of religion and 
curriculum. These concerns can be addressed through open discussion between the school, the 
student and the family.  
 

V. LIMITATIONS TO RELIGIOUS ACCOMMODATION 
The Board is committed to preventing and/or eliminating discrimination and harassment within its 
school community based on grounds set out in the Code, including creed. The Board supports freedom 
of religion and an individual’s right to manifest his/her religious beliefs and observances. The right to 
freedom of religion, however, is not absolute.   
The Board will not condone behaviour in its schools which may put public safety, health, or the human 
rights and freedoms of others at risk.  As well, the Board will limit practices or behaviours in its schools 
that are in violation of other Board policies.  These decisions will be made in accordance with the 
principles of the Code. 
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SCHEDULE A 
 

GUIDELINE FOR KIRPAN ACCOMMODATION 
 

A Kirpan is a ceremonial sword that must be worn by all baptised Khalsa Sikhs.  The Board seeks to 
accommodate Khalsa Sikhs who wear a kirpan under the following conditions as follows: 

• At the beginning of the school year or upon registration, the student and parents/guardians must 
report to their respective school administration that they are Khalsa Sikhs and wear the five 
articles of faith, including a Kirpan. 

• The principal, in consultation with the student and his/her parents/guardians will develop 
appropriate accommodations to allow the student to wear the Kirpan while ensuring the safety of 
others. These may include the following conditions 

o The Kirpan is six inches or less in length. 

o The Kirpan will be sufficiently secured with a stitched flap so it is not easily removed from 
its sheath. 

o The Kirpan will not be worn visibly, but under the wearer’s clothing. 

o There is notification in writing to the principal by the parents/guardians and student and, 
where possible, from the Guardwara (place of worship), confirming that the student 
requesting accommodation is a Khalsa Sikh. 

o Students under the age of eighteen must be accompanied by parents/guardians when 
discussing the rules regarding the wearing of a Kirpan.   
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GROWING SUCCESS – ASSESSMENT, EVALUATION & REPORTING 
 
 
1.0 Rationale 

 
District School Board Ontario North East approves a student assessment, evaluation, and 
reporting policy that is applied consistently to the Kindergarten Program1 and throughout 
Grades 1-12. This policy meets the provincial policy for assessment, evaluation, and 
reporting required in Growing Success and provincial curriculum expectations and 
achievement levels outlined in the elementary and secondary curriculum. To ensure 
effective implementation of Ministry policy, direct statements from Growing Success and its 
support documents have been embedded consistently throughout this policy. These direct 
statements are referenced by endnotes. 
The Student Assessment, Evaluation and Reporting in District School Board Ontario 
North East Elementary and Secondary Schools policy is aligned with and supports 
the principles and expectations of the Equity and Inclusive Education policy (No. 
1.2.23). At all times, this policy should be interpreted to be consistent with the Board’s 
policies and the Human Rights Code. 
 
The primary purpose of assessment, evaluation, and reporting is to improve student 
learning. In District School Board Ontario North East, it is expected that Assessment, 
evaluation, and reporting practice is based on evidence of student achievement is to be 
based on a variety of assessments including observations, conversations and products.  
This collection of evidence is based on of the provincial curriculum expectations and where 
applicable, alternative curriculum expectations as outlined in the student’s individual 
education plan, where appropriate, and student demonstration of learning skills and work 
habits.   

  
2.0 Definitions 
 
GROWING SUCCESS OVERVIEW: 
 
Purposes of Assessment, Evaluation, and Reporting: 
The primary purpose of assessment, evaluation, and reporting is to improve student learning.2 
Other purposes include the collection of meaningful information that will help inform 
instructional decisions and the promotion of student engagement. Evaluation accurately 
summarizes and communicates to parents, other teachers, employers, institutions of further 
education, and students themselves what students know and can do with respect to the overall 
curriculum expectations.3 

 
 

 
1 The Ministry of Education released the Addendum to Growing Success: Assessment, Evaluation and Reporting in 
Kindergarten (2016) including the Communication of Learning templates to be implemented in the 2016-2017 school year. 
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All Kindergarten teachers will base their teaching and assessment practices on the Ministry’s newly released document The 
Kindergarten Program (2016). 

2 Supporting Your Child’s Learning Through Assessment, Evaluation, and Reporting, page 8 
3 Growing Success, page 30 

Principles of Effective Assessment, Evaluation, and Reporting4: 
To ensure that the process of assessment, evaluation, and reporting is valid and reliable, 
and to ensure that this process leads to the improvement of learning for all students, 
District School Board Ontario North East teachers and school teams will use practices and 
procedures that are: 

• fair, transparent, and equitable for all students; 
 

• supportive of all students, including those with special education needs, those 
who are learning the language of instruction (English or French), and those who 
are First Nation, Métis, or Inuit; 

 

• carefully planned to relate to the curriculum expectations and learning goals and, 
as much as possible, to the interests, learning styles and preferences, needs, and 
experiences of all students; 

 

• communicated clearly to students and parents at the beginning of the 
school year or course and at other appropriate points throughout the school 
year or course; 

 

• ongoing, varied in nature, and administered over a period of time to provide 
multiple opportunities for students to demonstrate the full range of their 
learning; 

 

• providing ongoing descriptive feedback that is clear, specific, meaningful, and 
timely to support improved learning and achievement; 

 

• developing students’ self-assessment skills to enable them to assess their own 
learning, set specific goals, and plan next steps for their learning. 

 
See the glossary on pages 143-156 of the Ministry of Education’s Growing Success 
document 
 
 
3.0 Policy 
 
It is the policy of District School Board Ontario North East to achieve fairness, equity, and 
transparency and consistency across the Board in the assessment, evaluation and 
reporting of student achievement. Staff and students will follow the guidelines from the 
Ministry of Education’s Growing Success policy and the procedures related to District 
School Board Ontario North East’s policy.  Embedded in both the Code of Conduct, Policy 
2.1.6, and in Growing Success: Assessment, Evaluation & Reporting, Policy 2.1.34, District 
School Board Ontario North East has developed policies and procedures on Late and 
Missed Assignments, Cheating and Plagiarism, and the Reporting of Grades below 50%. 
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3 
Growing Success, page 6 

DEFINITIONS: 

District School Board Ontario North East recognizes the following definitions for the 
purposes of this policy: 
Assessment: The process of gathering, from a variety of sources, information that 
accurately reflects how well a student is achieving the curriculum expectations in a 
subject or course.5 
Assessment as Learning: The process of developing and supporting student 
engagement in the assessment process by monitoring their own learning, using 
assessment feedback from teacher (and peers and self) to determine next steps, and 
setting individual learning goals.6 
Assessment for Learning: The ongoing process of gathering and interpreting evidence 
about student learning for the purpose of determining where students are in their learning, 
where they need to go, and how best to get there. The information gathered is used by 
teachers to provide feedback and to differentiate instruction appropriately.7 
Assessment of Learning: The process of collecting and interpreting evidence for the 
purpose of summarizing learning at a given point in time, to make judgments about the 
quality of student learning on the basis of established criteria, and to assign a value to 
represent that quality.8 
Evaluation: The process of judging the quality of student learning on the basis of 
established criteria and assigning a value to represent that quality. Evaluation is based on 
assessments of learning that provide data on student achievement at strategic times 
throughout the grade/subject/course, often at the end of a period of learning.9 Assignments 
for evaluation may involve group projects as long as each student’s work within the group 
project is evaluated independently and assigned an individual mark, as opposed to a 
common group mark.10 The evaluation of student learning is the responsibility of the teacher 
and must not include the judgement of the student or of the student’s peers.11 
Cheating: Any unauthorized attempt to give or obtain assistance in a formal academic 
exercise (such as a quiz, test, or examination). 
Descriptive Feedback: Feedback is information provided by an agent (e.g. teacher, peer, 
book, parent, self, experience) regarding aspects of one’s performance or understanding. 
Feedback provides information to students and teachers about learning. Feedback helps 
reduce gaps between students’ current level of understanding and/or performance and a 
desired goal. Descriptive feedback is structured to what is done well, what needs 
improvement, and how to improve. This information can be conveyed orally, in writing, or as 
a question that causes students to reflect. 
Effective feedback is directly connected to what students are to learn and to the 
criteria for successful learning. 
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5  Growing Success, page 143 
6  Growing Success, page 143-144 
7  Growing Success, page 144 
8  Growing Success, page 144 
9  Growing Success, page 143 

         10  Growing Success, page 39 
               11 Growing Success, page 39 

Fabrication: The falsification of data, information, or citations in any formal academic 
exercise, especially as it relates to research assignments and formal essays. 

 
Plagiarism: The practice of taking credit for work that has already been published or 
evaluated or has been submitted for evaluation under someone else’s name. Some 
common examples of plagiarism: 

• presenting the ideas or opinions of experts as one’s own, without providing proper 
citation such as footnotes or endnotes; 

• offering information that is not considered common knowledge without citing the source; 
• submitting the work of a friend, relative, or acquaintance that has already been 

submitted and evaluated; 
• unacknowledged use of any material such as photos, music, video, etc., 

that can be considered the intellectual property of another person; 
• use of a text or illustration directly from the Internet without crediting the original author 

and the Internet site source. 
 

Reporting: The process of communicating with parents12 and students about student learning. 
 
 

 

 

 

 

 

 

 

 

 

 

 

 
12 For the purposes of this policy, “parents” refers to parents/guardians. Teachers and school teams will communicate assessment 

information with the parents/guardians of a student (age 18 or older) unless and until that student provides direction in writing that 
all further communication by school staff regarding education matters must be with that student only. If students are 16 or 17 
years of age and have removed themselves from the care and control of their parent/guardian, then all communication regarding 
assessment will be with the student only. 
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GROWING SUCCESS – ASSESSMENT, EVALUATION & REPORTING 

 
1.0 Overview 
The primary purpose of assessment, evaluation, and reporting is to improve student learning.  
Other purposes include the collection of meaningful information that will help inform instructional 
decisions and the promotion of student engagement.  Evaluation summarizes and communicates 
what students know and can do with respect to the overall curriculum expectations. 
Equity, fairness, and transparency must be reflected in assessment, evaluation, reporting practices 
in District School Board Ontario North East schools.  The grade level, pathway of a student, 
curriculum expectations and achievement chart will be considered when determining the nature of 
diagnostic, formative, and summative assessments. 
The following topics are covered in the Ministry’s Growing Success policy: 

1) Fundamental Principles 
2) Learning Skills and Work Habits 
3) Performance Standards – The Achievement Chart 
4) Assessment for Learning and as Learning 
5) Evaluation 
6) Reporting Student Achievement 
7) Students with Special Educations Needs: Modifications, Accommodations, and Alternative 

Programs 
8) English Language Learners: Modifications and Accommodations 
9) eLearning 
10) Credit Recovery 

District School Board Ontario North East teachers will implement the assessment, evaluation, and 
reporting procedures in this document, in addition to the procedures outlined in the Ministry of 
Education’s Growing Success: Assessment, Evaluation, and Reporting in Ontario Schools policy 
document and its addenda.  Principals and vice-principals will ensure that the Board and Ministry 
procedures are implemented in all District School Board Ontario North East schools.   
Although there are clearly identified formal reporting periods, communication with parents and 
students about student achievement is continuous throughout the year.  An individual teacher’s 
assessment, evaluation, and reporting practices will be aligned with the Ministry and Board 
policies and communicated clearly to students and parents at the beginning of the school or 
course and at other appropriate points throughout the school year or course. In the same way, the 
procedures regarding late and missed assignments, as well as expectations for academic honesty 
will also be clearly communicated to students and parents. 
2.0 Secondary Final Evaluations: 
There will be a common, district-wide calendar for both semestered and non-semestered schools 
for scheduled final evaluations.  Exams shall only be held on scheduled exams days as 
communicated in the reporting dates handout provided each semester. 
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Final evaluation schedules should take into account fairness to students with respect to timing for 
proper review and study.  The following procedures will be implemented: 

• If a course has a culminating activity and an exam, the culminating activity will be due at 
least one week before the date of the final exam. 

• Larger culminating tasks will be chunked with components due throughout the semester (not 
just during the final two weeks). 

• Schools will stagger the final due dates for culminating activities by period. 
• Final exams will not be worth more than 20% of the final mark. 
• Students will write one and only one final exam per day.  In extenuating circumstances, the 

Superintendent of Education will be consulted. 
• If a student misses a final evaluation due to extenuating circumstances, a resolution that 

considers fairness to the student must be approved by the school administration (e.g., 
completing an assessment at an alternate time or an alternate form of assessment). 

• Arrangements are to be made for students under suspension to participate in final 
assessments. Expectations and arrangements must be clearly communicated to the student 
and parent. 

 
3.0 Late and Missed Assignments 

 
Grades 1 to 6 
“In Grades 1 to 6, late and missed assignments for evaluation will be noted on the report card 
as part of the evaluation of the student’s development of the learning skills and work habits. 
When appropriate, a student’s tendency to be late in submitting, or fail to submit, other 
assignments (including homework) may also be noted on the report card as part of the 
evaluation of the student’s development of the learning skills and work habits.” (Growing 
Success, p. 44) 
 
Grades 7-12 
 
Grades 7 to 12 teachers will collaborate with students to establish timeframes for the 
submission expectations (for reporting purposes) and clearly communicate those 
timeframes to students and, where appropriate, to parents/guardians. 
 
If a student does not complete an assessment of learning by the due date, the teacher will 
implement a variety of strategies to support the student in completing the assessment.  
Strategies include, but are not limited to, the strategies outlined below (list adapted from 
Growing Success, p. 43): 
 
• ask the student to clarify the reason for not completing the assignment; 
• take into consideration legitimate reasons for missed timelines; 
• negotiate a new due date; 
• communicate with families about the missed assignment; 
• help students develop better time-management skills by using calendars, and reminders; 
• collaborate with other staff to prepare a part or full-year calendar of major assignment 

dates for every class; 
• plan for major assignments to be completed in stages, so that students are less 
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likely to be faced with an all-or-nothing situation at the last minute; 
• maintain ongoing communication with students and/or parents about timelines and late 

assignments, and scheduling conferences with parents if the problem persists 
• in secondary schools, refer the student to the Student Success team or teacher; 
• set up a student contract; 
• use counselling or peer tutoring to try to deal positively with challenges; 
• hold teacher-student conferences; 
• review the need for extra support for English language learners; 
• review whether students require special education services; 
• require the student to work with the student success teacher, or special education resource 

teacher, to complete the assignment; 
• for First Nation, Métis and Inuit students, involve the Indigenous Student Advisor and/or 

members of the extended family; 
• understand and take into account the cultures, histories, and contexts of First Nation, Métis 

and Inuit students and parents, and their previous experiences with the school system; 
• provide alternative assignments or tests/exams where, in the teacher’s professional 

judgment, it is reasonable and appropriate to do so; 
• deduct marks for late assignments. 

 
      Before a student can be penalized for submitting a late assignment: 

• the student must be given the opportunity explain the circumstances resulting in 
the late submission; and 

• students and families must have been informed of the consequences in advance. 
 

Wherein the teacher’s professional judgment it is appropriate to do so, the decision to change 
a deadline and/or deduct marks will be based on: 
• the grade level of the student; 
• the maturity of the student; 
• the number and frequency of incidents; and 
• the individual circumstances of the student. 

 
Growing Success states board and school procedures will “ensure that mark deduction does 
not result in a percentage mark that, in the professional judgment of the teacher, 
misrepresents the student’s actual achievement” (p.44).  As a result, if a late penalty is 
applied, it will not reduce the student’s mark on the assessment by more than one full level or 
ten percent. 
 
Assigning a Mark of Zero for Incomplete Assignments/Evaluation Tasks 
 
If a student still does not submit an assignment after a teacher has tried the strategies in “Late 
and Missed Assignments,” the teacher will inform the parents/guardians and the school 
administration of the student’s failure to submit the late assignment. At this time, a teacher 
may enter a mark of zero for the incomplete task. 

 
Assigning a zero is an indicator that the student has not provided any evidence of their 
learning. A zero provides an opportunity for the teacher to discuss with the student and family 
the student’s obligation to provide evidence of learning and for the student to be responsible 
for their learning.  
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Impact of Mark Penalty or Mark of Zero on Final Grades  
 
To determine a report card mark, teachers will use their professional judgement in gathering 
information from observations, conversations and products, not simple mathematical 
calculations (e.g., averaging all marks).  For summative assessment tasks, teachers may use 
their professional judgement to assign a zero. However, teachers will “ensure that [the] mark 
deduction will not result in a percentage mark that, in the professional judgement of the 
teacher, misrepresents the student’s actual achievement.” (Growing Success, p.44) 
Students are encouraged to hand in all completed work even after a zero is assigned to 
receive descriptive feedback. At the secondary level, work completed after a zero has been 
assigned may be considered for credit rescue or credit recovery. 

 
4.0 Lower Limit of Secondary Report Card Marks 
 
Teachers will regularly communicate with students and families about student progress using 
a variety of means, especially if a student is at risk. 
 
Determining a report card grade will involve teachers’ professional judgment and interpretation 
of evidence.  A student’s report card mark will reflect the student’s most consistent level of 
achievement with special consideration given to more recent evidence (Growing Success, p. 
39). Simple mathematical averaging of marks is in conflict with this statement. 
 
When reporting marks for students in Grades 9 and 10, teachers may use the code “I”, “to 
indicate that insufficient evidence is available to determine a letter grade or percentage 
mark. For the report card, teachers will use their professional judgment to determine when 
the use of ‘I’ is appropriate and in the best interest of the student” (Growing Success, p. 
42). If the code “I” is used on a report card, the comment should include a comment about 
insufficient evidence of learning. 
 
Teachers must consult with the Principal before assigning a report card grade below 35 
percent. 
 
5.0 Academic Honesty 
As evident in DSB Ontario North East’s Policy and Procedure 2.1.6, Code of Conduct, we 
expect all those in our learning community to act in an honest manner. Teachers will 
communicate to students that the evaluations they complete must be their own work and that 
cheating and plagiarism will not be condoned. Teachers will address the prevention of 
cheating and plagiarizing by communicating to students and families the process of 
documentation to be used in the class, grade, and school. Teachers may use whatever means 
of detecting cheating and plagiarism that best supports student achievement and success. 
 
DSB Ontario North East principals, vice-principals, teachers and students will adhere to the 
roles and responsibilities outlined in Appendix A. 
 
Definitions 
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Plagiarism – plagiarism is a form of cheating. It can be defined as the use or close imitation of 
the language and thoughts of another without attribution, in order to represent them as one’s 
own original work. (Growing Success, p. 151) 
 
Plagiarism may take many forms, including the following: 
• copying word for word from any outside source without proper acknowledgement (applies 

to use of an entire paper, entire sections and paragraphs, and/or a few words and 
phrases); 

• paraphrasing ideas from any outside source without proper acknowledgement; 
• submitting, in whole or in part, work completed by another student; 
• submitting, in whole or in part, an assignment completed for another course without prior 

approval of the teacher; 
• allowing one’s essay, assignment, and/or test answers to be copied by another student; 
• using notes or materials during an evaluation without authorization. 
 
Cheating – cheating is defined as deceiving or tricking someone to gain an unfair advantage. 
(Oxford English Dictionary). Examples of cheating can include: 

• copying someone else's answers on a test or assignment;  
• looking up answers online or in a textbook during a test; 
• sneaking notes into the test so you can look at answers; 
• finding a copy of the test beforehand;  
• talking and sharing answers during a test or exam; 
• using a cell phone or electronic device to share answers during a test or exam. 

 
 
When responding to students who have plagiarized or cheated, teachers and school teams will 
use a clear procedure that considers four mitigating factors when determining the appropriate 
outcomes and support for the student: 

• the grade level of the student; 
• the maturity of the student; 
• the number and frequency of incidents; 
• the individual circumstances of the student. 

 
When a student plagiarizes or cheats, the student does not provide evidence of achievement. 
Based on the consideration of mitigating factors, teachers will choose from a variety of 
possible responses. Some resolutions include assigning a zero and/or the opportunity to 
complete a similar evaluation. 
 
Consultations on possible consequences should include the teacher, department head (where 
applicable) and principal or vice-Principal. Communication with the student and family should 
follow immediately.  Possible consequences include: 

• Teacher calls the parent or guardian 
• Student reworks and resubmits 
• Alternate assignment 
• In-school discipline 
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6.0 Elementary Instructional Minutes 
Principals and vice-principals will timetable elementary schools in order to comply with the 
instructional minutes outlined in Appendix B.  Elementary teachers will submit timetables that reflect 
the instructional minutes outlined in Appendix B. 
 

Appendices 
Appendix A: Resources to Support Educators and Students with Academic Honesty 
Appendix B: Required Instructional Minutes for Kindergarten to Grade 8 
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Appendix A 
 

 
Continuum of Roles and Responsibilities to Support Academic Honesty 

 
Component  Junior (4-6)  Intermediate (7-10) Senior (11-12) 

Prevention of plagiarism 
 
Some acts of plagiarism are 
unintentional. One of the most 
common errors is not citing sources 
used for an assignment, which is a 
common misunderstanding among 
students related to paraphrased 
material. Many students do not 
realize that paraphrased material 
should be attributed to the original 
author in the same manner as a 
direct quotation. 
 
Some reasons that students 
plagiarize are: 

• being unaware that they are 
plagiarizing; 

• lacking knowledge and 
understanding of the 
subject; 

• poor time management 
skills; 

• believing that plagiarism is 
not serious;  

• lack of self esteem. 

Principals will: 
• ensure that information 

about the plagiarism and 
cheating policy is 
communicated to students 
and parents/guardians. 

 
Teachers will: 

• make students aware of 
the consequences of 
plagiarism and academic 
dishonesty (cheating) 

• set an example by 
acknowledging the 
sources of the materials 
used in class; 

• instruct students how to 
summarize and 
paraphrase; 

• review the 
responsibilities of the 
student, and promote a 
simplified citation 
process (example: listing 
URL sources in a 
Reference page). 

 
Students will: 

• use paraphrasing and 
summarizing skills; 

• list their sources on a 
Reference page. 

Principals will: 
• ensure that information 

about the plagiarism 
and cheating policy is 
communicated to 
students and 
parents/guardians. 

 
Teachers will: 

• make students aware 
of the consequences 
of plagiarism and 
academic dishonesty 
(cheating) 

• set an example by 
acknowledging the 
sources of the 
materials used in 
class; 

• review the 
responsibilities of the 
student, the proper 
method for citing 
sources, and the 
school policy on 
cheating and 
plagiarism at the 
beginning of each 
course;  

• instruct students how 
to summarize and 
paraphrase according 
to APA formatting 
(Refer to Appendix for 
an APA reference 
guidebook); 

• instruct students on 
proper APA citation 
and referencing. 

 
Students will: 

• use the APA reference 
guide to cite their 
sources; 

• use paraphrasing and 
summarizing skills. 

Principals will: 
• ensure that information 

about the plagiarism 
and cheating policy is 
communicated to 
students and 
parents/guardians. 

 
Teachers will: 

• make students aware 
of the consequences 
of plagiarism and 
academic dishonesty 
(cheating) 

• set an example by 
acknowledging the 
sources of the 
materials used in 
class; 

• review the 
responsibilities of the 
student, the proper 
method for citing 
sources, and the 
school policy on 
cheating and 
plagiarism at the 
beginning of each 
course;  

• instruct students how 
to summarize and 
paraphrase according 
to a reference guide of 
choice (APA, MLA, 
Chicago); 

• instruct students on 
proper citation and 
referencing. 

 
Students will: 

• use the chosen 
reference guide to cite 
their sources; 

• use paraphrasing and 
summarizing skills. 

Prevention of cheating Best Practices for teachers: Best Practices for teachers: Best Practices for teachers: 
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• design evaluation 
activities to include 
checkpoints so that 
student progress and 
work can be monitored; 

• change the topics or 
modify their approach to 
topics on assignments 
from one year to the 
next; 

• propose assignment 
questions that employ 
“higher order thinking 
skills”; 

• ask students to submit 
rough notes and a list of 
sources with their final 
copy as proof of their 
work; 

• take note of behaviour to 
use as evidence in the 
assessment of learning 
skills. 

• design evaluation 
activities to include 
checkpoints so that 
student progress and 
work can be 
monitored; 

• change the topics or 
modify their approach 
to topics on 
assignments from one 
year to the next; 

• propose assignment 
questions that employ 
“higher order thinking 
skills”; 

• ask students to submit 
rough notes and a list 
of sources with their 
final copy as proof of 
their work; 

• take note of behaviour 
to use as evidence in 
the assessment of 
learning skills. 

• design evaluation 
activities to include 
checkpoints so that 
student progress and 
work can be 
monitored; 

• change the topics or 
modify their approach 
to topics on 
assignments from one 
year to the next; 

• propose assignment 
questions that employ 
“higher order thinking 
skills”; 

• ask students to submit 
rough notes and a list 
of sources with their 
final copy as proof of 
their work; 

• take note of behaviour 
to use as evidence in 
the assessment of 
learning skills.  

Detection of incidents of 
cheating and plagiarism  
 
The following are some indicators 
that academic honesty is in 
question: 

• shifts in style or quality or 
writing; 

• references or quotations 
lacking or missing 
completely; 

• similar or identical 
assignments submitted; 

• datedness; 
• odd, complex, out- of-

place sentences; 
• documented references 

are very unusual and hard 
to locate; 

• spelling and/or grammar 
does not match the 
student’s writing abilities 
demonstrated to date. 

For young students, it is 
important to keep the focus on 
developing an understanding of 
the seriousness of cheating and 
plagiarism in a supportive and 
nurturing manner. 
 
Upon detection of incidents of 
cheating and plagiarism, 
students will be counseled and 
reeducated about cheating and 
plagiarism. 

There are a number of 
methods for determining if 
plagiarism has occurred. 
These include but are not 
limited to: 

• searching for the 
occurrence of specific 
sentences or unusual 
phrases contained 
within a suspect 
assignment using 
Internet search 
engines; 

• cross-referencing past 
student work; 

• conferencing with the 
student; 

• checking students’ 
work using plagiarism 
software, such as 
Urkund (available only 
through D2L).  

There are a number of 
methods for determining if 
plagiarism has occurred. 
These include but are not 
limited to: 

• searching for the 
occurrence of specific 
sentences or unusual 
phrases contained 
within a suspect 
assignment using 
Internet search 
engines; 

• cross-referencing past 
student work; 

• conferencing with the 
student; 

• checking students’ 
work using plagiarism 
software, such as 
Urkund (available only 
through D2L).  

Consequences for students who 
cheat or plagiarize  

The teacher will: 
• notify the 

parent(s)/guardian(s) and 
school Principal about 
subsequent incidents of 
cheating and/or 
plagiarism; 

• provide a supportive and 
supervised school 
environment for students 
to complete work; 

• assign developmentally 
appropriate tasks within 

The teacher will: 
• conference with the 

student and contact 
the parent/guardian to 
explain the situation; 

• report subsequent 
serious incidents to 
Administration and 
track; 

• provide an alternate 
evaluation when the 
integrity of the activity 
has been 

The teacher will: 
• conference with the 

student and contact 
the parent/guardian to 
explain the situation; 

• report subsequent 
serious incidents to 
Administration and 
track; 

• provide an alternate 
evaluation when the 
integrity of the activity 
has been 
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the student’s range of 
proximal development; 

• educate students about 
the concept of academic 
property; 

• ensure all students 
understand the task at 
hand; 

• consider first incidents a 
teachable moment. 

compromised to 
ensure the 
expectations have 
been met; 

• contact the principal 
when a student 
demonstrates a pattern 
of behaviour to 
determine an 
appropriate 
consequence. 

compromised to 
ensure the 
expectations have 
been met; 

• contact the principal 
when a student 
demonstrates a pattern 
of behaviour to 
determine an 
appropriate 
consequence. 

  

*The above continuum was adapted from one created by Lakehead District School Board. 

Resources 
1. Reference Style Guides for Students 

(https://drive.google.com/drive/folders/16mI3o3K3dP1ckdJzrXvLuI_1ayLWZogn?usp=sharing) 
0. Junior: 

https://www.icloud.com/pages/059AtXZegXvZVd02OuwOkObPA#Student_Reference_G
uide_(Grades_4-6)  

1. Intermediate: https://www.icloud.com/pages/03fiiXZoNzn4Mu_K-
JbX6IrMQ#APA_Reference_Guide 

 
2. Sample Letter for Home 

0. Junior: Plagiarism Letter to Parents (Junior) 
1. Intermediate: Plagiarism Letter to Parents (Intermediate)  
2. Senior: Plagiarism Letter to Parents (Senior)  

3. Discipline Learning Activities as an Alternative Consequence 
0. Dishonesty: ELEMENTARY STUDENT LEARNING PACKET: DISHONESTY Secondary 

Student Learning Packet: Dishonesty   
  

https://drive.google.com/drive/folders/16mI3o3K3dP1ckdJzrXvLuI_1ayLWZogn?usp=sharing
https://www.icloud.com/pages/059AtXZegXvZVd02OuwOkObPA#Student_Reference_Guide_(Grades_4-6)
https://www.icloud.com/pages/059AtXZegXvZVd02OuwOkObPA#Student_Reference_Guide_(Grades_4-6)
https://www.icloud.com/pages/03fiiXZoNzn4Mu_K-JbX6IrMQ#APA_Reference_Guide
https://www.icloud.com/pages/03fiiXZoNzn4Mu_K-JbX6IrMQ#APA_Reference_Guide
https://docs.google.com/document/d/1_VzMTJQ_kw7IvtLT0kOiokk2obikGm_Pvx9thZ45LSY/edit?usp=sharing
https://docs.google.com/document/d/1sFkBOM4eCZg-NF-43mU6lqJFvLqM7bMGPuorlD7FdJY/edit?usp=sharing
https://docs.google.com/document/d/1-a_SfEW843B3HD31hW5Av3apQdVAjiZ5dHIDH1WkvJA/edit?usp=sharing
https://docs.google.com/document/d/1aO5refA-zOdwb8WPW3WzrUPfsetXM--HNUwRK1Aea1g/edit?usp=sharing
https://docs.google.com/document/d/1p6Gk-aFh7bhuMHlCTn4-psJY2TBypWs8rd5T3VZmgQE/edit?usp=sharing
https://docs.google.com/document/d/1p6Gk-aFh7bhuMHlCTn4-psJY2TBypWs8rd5T3VZmgQE/edit?usp=sharing
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Appendix B 
 

Required Instructional Minutes for Kindergarten to Grade 8 
 

  
FIVE DAYS 

1500 minutes 
PRIMARY    Other Minutes 
Literacy 100 min/day 500 

 
 
 
 

  1150 

 
 
 
 

     350 

Literacy Across the 
Curriculum 

20 min/day 100 

Numeracy 60 min/day 300 

Daily Number Talks 10 min/day 50 

Daily Physical Activity 
(DPA) 

20 min/day 100 

Core French 5 x 20 min/day or  
4 x 25 min/day 

100 

JUNIOR     
Literacy 75 min/day 375 

 
1150 

 
350 

Literacy Across the 
Curriculum 

25 min/day 125 

Numeracy 60 min/day 300 

Daily Number Talks 10 min/day 50 

Daily Physical Activity 
(DPA) 

20 min/day 100 

Core French 5 x 40 min/day 
4 x 50 min/day 

200 

INTERMEDIATE     
Literacy 75 min/day 375 

1025 475 

Numeracy 60 min/day 300 

Daily Number Talks 10 min/day 50 

Daily Physical Activity 
(DPA) 

20 min/day 100 

Core French 5 x 40 min/day or 
4 x 50 min/day 

200 
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1. For a given class, all Language Arts strands will be taught by the same teacher. 
2. For a given class, all Math strands and Number Talks will be taught by the same teacher. 
3. For a given class, Language and Math will be taught by the same teacher. 
4. Prep time for teachers is not to be incorporated into literacy and numeracy timeframes. 
5. As per PPM 138, the 20 minutes of physical activity must be moderate to vigorous activity. 
6. In Kindergarten, students will engage in outdoor learning for 50 minutes per day (in addition to outdoor recess). 
7. For French Immersion, Kindergarten to Grade 3 is 100% French.  In Grade 4-8, 50% of the day is in English 

(Language Arts, Math, and Science).  All other subjects are taught in French during the other half of the day.  
Grade 4-8 students must have 150 consecutive minutes of French Immersion. 

8. Literacy Across the Curriculum involves explicit instruction and assessment of reading, writing, oral 
communication, and media literacy strategies in the other subject areas. 



 
 

 

Finance and Property Committee 
Tuesday, May 31, 2022, at 6:15 p.m. 

Schumacher Board Office 
153 Croatia Avenue 

Schumacher, ON 

MINUTES 
 
TRUSTEES PRESENT  
Howard Archibald 
Bob Brush 
Dennis Draves-Chair 
Steve Meunier 
Brian Peever 
Rosemary Pochopsky 
Cindy Pye-Reasbeck 
Ken Steinbrunner 
Larry Wiwchar 
 
TRUSTEES ABSENT 
Tom Henderson 
Erica Logan 
 
ADMINISTRATION PRESENT 
Lesleigh Dye  Director of Education 
Lisa Edwards  Superintendent of Business/Finance and Treasurer 
Kristen Niemi  Superintendent of Education 
Steven Pladzyk Superintendent of Education 
Jim Rowe  Superintendent of Human Resources 
 
ADMINISTRATION ABSENT 
 
 
RECORDING SECRETARY 
Jessica Hardy Executive Assistant to the Superintendent of Business/Finance 
 
 
STAFF PRESENT 
Melanie Carr Executive Assistant to the Director of Education 
Stephanie Shaw Communications Officer 
         
 
 
 
 
 



 
 

 

CALL TO ORDER 
Dennis Draves, Chair of the Finance and Property Committee, called the meeting to order  
at 6:16 p.m. 
 
PEEVER/STEINBRUNNER THAT this Finance and Property Committee resolve           

into a Committee of the Whole.  
CARRIED 

 
ADOPTION OF THE AGENDA  
 
BRUSH THAT the agenda for the Finance and Property 

Committee Meeting dated May 31, 2022, be 
approved. 

CARRIED 
 
CONFLICT OF INTEREST 
Trustees declaring a conflict of interest must do so in writing, with a log kept on file by the Chair. 
Trustees declaring a conflict are to leave the meeting space/disconnect from Teams at the time 
of the discussion and will receive a text/notification from the Superintendent of Business when 
they are welcome to join. 
 
 
2022-2023 BUDGET PRESENTATION (PART 1)    
 
POCHOPSKY  THAT this Finance and Property Committee receive 
  the 2022-2023 Budget Presentation (Part 1).  
  
           CARRIED 
 
 
RISE AND REPORT 
 
PYE-REASBECK THAT this Finance and Property Committee now 

rise and report to the Board. 
 CARRIED 

 
The committee rose and report at 7:22 p.m. 



Meeting of the Board – June 7, 2022 

 

Human Resources Committee 
Tuesday, May 17, 2022, at 5:00 p.m. 

Microsoft Teams and Schumacher Board Office 

MINUTES 
 
TRUSTEES PRESENT  
Bob Brush 
Dennis Draves 
Tom Henderson 
Steve Meunier 
Brian Peever 
Rosemary Pochopsky – Chair 
Cindy Pye-Reasbeck 
Ken Steinbrunner 
Larry Wiwchar 
 
TRUSTEES ABSENT 
Howard Archibald 
Erica Logan 
 
ADMINISTRATION PRESENT 
Lesleigh Dye  Director of Education 
Lisa Edwards  Superintendent of Business/Finance and Treasurer 
Kristen Niemi  Superintendent of Education 
Steven Pladzyk  Superintendent of Education 
Jim Rowe  Superintendent of Human Resources 
 
 
RECORDING SECRETARY 
Melanie Carr Executive Assistant to the Director of Education 
 
STAFF PRESENT 
Melanie Carr Executive Assistant to the Director of Education 
Sue Holmes  Manager, Human Resources 
Stephanie Shaw Communications Officer 
 
 
 
 
  



Meeting of the Board – June 7, 2022 

 

CALL TO ORDER 
Rosemary Pochopsky, Chair of the Human Resources Committee, called the meeting to order  
at 4:59 p.m. 
 
HENDERSON / DRAVES THAT this Human Resources Committee resolve into a 

Committee of the Whole.  
CARRIED 

ADOPTION OF THE AGENDA  
 
PEEVER THAT the agenda for the Human Resources Committee 

Meeting dated May 3, 2022, be approved. 
CARRIED 

 
CONFLICT OF INTEREST 
Trustees declaring a conflict of interest were asked to do so in writing, with a log kept on file by the Chair.  
Trustees declaring a conflict are to disconnect from Microsoft Teams at the time of the discussion and will receive 
a text from the Director of Education / Secretary of the Board when they are welcome to join. 
 
Trustee Pye-Reasbeck declared a conflict to items in-camera.  
 
IN-CAMERA SESSION 
 
MEUNIER THAT this Human Resources Committee resolve into a 

Committee of the Whole, In-Camera. 
              CARRIED 
 
WIWCHAR  THAT we now rise and report to the Board. 

CARRIED 
 

STEINBRUNNER THAT this Human Resources Committee now reconvene 
in Regular Session. 

CARRIED 
REGULAR SESSION 
NIL 
 
OTHER BUSINESS 
NIL 
 
ADJOURNMENT 
 
BRUSH     THAT this Human Resources Committee now rise  

and report.  
 CARRIED 

The meeting was adjourned at 5:36 p.m. 
 
  



Meeting of the Board – June 7, 2022 

 

Indigenous Peoples’ Advisory Committee 
Minutes 

 
Monday, March 28, 2022 at 11:00 a.m. 

Microsoft Teams Meeting Due to COVID-19 
 
COMMITTEE (QUORUM) MEMBERS PRESENT (Microsoft Teams) 
Howard Archibald  First Nations Trustee, District School Board Ontario North East (Chair) 
Neil Iserhoff Education Director, Taykwa Tagamou Nation 
Derek Jobien Education Officer, Matachewan First Nation  
Steve Meunier Trustee, District School Board Ontario North East 
Jane Wallace Director of Education, Timiskaming First Nation   
  
 
COMMITTEE (QUORUM) MEMBERS ABSENT 
Margaret Edwards Director of Education Wahgoshig First Nation  
Cindy McKay      Education Director, Mattagami First Nation 
Lynn Mongrain       Representative, Temagami First Nation  
 
 
RESOURCE PERSONS & GUESTS (Microsoft Teams) 
Shane Polson     Education Partnerships Program Coordinator, Timiskaming First Nation 
Randi Ray     M.R. & Co Ltd. Managing Partner, Wabun Tribal Council  
Brianna Wabie  Education Portfolio Counsellor, Beaverhouse First Nation  
 
ADMINISTRATION PRESENT (Microsoft Teams) 
Lesleigh Dye Director of Education, District School Board Ontario North East 
Jill Plaunt Indigenous Lead, District School Board Ontario North East 
 
 
RECORDING SECRETARY (Microsoft Teams) 
Melanie Carr Executive Assistant to Lesleigh Dye, Director of Education 
 
Guests 
Chad Mowbray Lead, Learning and Teaching 
Lisa Yee Student Success  
 



Meeting of the Board – June 7, 2022 

 

Call to Order 
The meeting was called to order at 11:05 a.m. by Howard Archibald, Chair of the Committee. Introductions 
were made from all locations.  The meeting opened by respectfully acknowledging being situated on the 
Traditional Territory of the Cree, Ojibway and Oji-Cree people of the Mattagami First Nation, located in 
Treaty 9 Territory, and the Métis who have chosen to settle in this area.  
 
 
Approval of Agenda 
MOVED by Wallace Seconded by Meunier THAT the Agenda for the Indigenous Peoples’ Advisory 

Committee meeting dated March 28, 2022, be approved.  
           CARRIED 

 
Approval of Minutes 
MOVED by Iserhoff Seconded by Jobien THAT the Committee approve the minutes of the 

meeting held January 17, 2022. 
CARRIED 

 
Business arising from the Minutes 
NIL 
 
 
Chair Updates (Howard Archibald) 
Community has reopened to the public.  There was a recent COVID-19 Outbreak within the  
community.  
 
Chair Archibald provided “People of the Moose River Basin” book to Director Dye and Lead Plaunt  
for review.  Few copies are available to be distributed to schools.   
 
MOVED by Wiwchar Seconded by Wallace THAT the Indigenous Peoples’ Advisory Committee 

receive the Chair Update. 
CARRIED 

           
Community Partner Updates  
 
Beaverhouse First Nation 
- Students much happier learning in-person  
- Meetings will be scheduled in May with schools, Board personnel and parents to register children 

for the 2022-2023 school year 
- Community meeting will take place in May  
 
Matachewan First Nation 
- Community has re-opened to the public 
 
Taykwa Tagamou Nation 
- Inclement weather days affecting student attendance  
- Transportation impacts throughout the year with driver shortage  
- Planning has begun for the summer student program to hire high school and returning post-

secondary students.  The community will also offer co-op credits with the program.  
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- Funding for Indigenous language preservation received, Melissa Gill, member of Matachewan first 
Nation helping with implementation. 

- Funding to begin head start program received. 
- Education Director now has an office in Cochrane with staff.  Training and education are in one 

building.  
 
Timiskaming First Nation 
- Extension being build on elementary school has been delayed until end of November  
- Teachers and classes are relocated to storage rooms during construction 
- Dual-credit course for TDSS takes place Tuesday’s after school. 
- Quebec regional $63 million agreement to first nation education council communities is nearing 

completion 
- Canada summer jobs application complete to supplement summer program funding 
- Difficulty keeping elementary school open due to staff shortages, have changed mode of delivery to 

virtual  
- Participating in first nations education council inter-school games; 10 to 18-year-old students, band 

members at Lavalle University in Quebec – 48 students and 10 supervisors/coaches  
- Jane Wallace will retire end of June  
 
Wabun  
- Community meeting is scheduled this week  
- Received multi-year funding.  2021-2022 is the second year of funding and will be inplace for the 

following school year 
- 5 priority areas of focus: 

o Relationships 
o Professional development  
o Anti-indigenous racism  
o Parent engagement  
o Mental health and wellness support 

- Planning meetings for professional development  
- Mental health and wellness – drum circles, identity, safe space within school system  
- Funding for laptops, material for school 
- Extracurricular activities, access to funding and creating opportunities  
- Tutor Doctor partnership, virtual support for students on and off reserve 
- Learning support for education leads  
- Addressing post pandemic world and what that means  
- Completing study for students, learning and achievement gap to complete research – indigenous 

supervisors and determine best ways to support students  
- EPP done through community tribal council level and no longer NAAN 
- Starlink complete in all communities  
 
MOVED by Jobien Seconded by Meunier THAT the Indigenous Peoples’ Advisory Committee 

receive the Community Partner Updates. 
CARRIED 
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Presentations 
 
De-Streamed Presentation 
MOVED by Iserhoff Seconded By Wiwchar THAT the Indigenous Peoples’ Advisory Committee  

receive the De-Streamed Presentation.  
CARRIED 

 
Demographic Data Project Presentation 
MOVED by Wiwchar Seconded By Meunier THAT the Indigenous Peoples’ Advisory Committee  

receive the Demographic Data Project Presentation.   
CARRIED 

 
Indigenous Lead Update 
Jill Plaunt, Indigenous Lead, provided a presentation surrounding the successes and direction of the 
Indigenous Portfolio.  

 
MOVED by Wallace Seconded by Meunier THAT the Indigenous Peoples’ Advisory Committee 

receive the following Indigenous Lead Updates: 
i. Flags for National Indigenous History Month 

ii. Credit Accumulation / Re-Engagement Plan 
iii. Graduation 
iv. AQ Subsidy for Teachers 
v. Additional Indigenous Student Advisor Positions 

vi. Additional Funding to Schools 
CARRIED 

Director of Education Update 
- 8 Students in grade 9 who Identify as indigenous have 5 credits accumulated.  There are no other 

students in DSB1 to have 5 credits.  Summer funding program will be provided for summer 2022 as it 
has proven effective in attaining credits.  

- DSB1 has 17 Indigenous Student Advisors supporting students who identify as Indigenous for the 
2021-2022 school year.  DSB1 is incredibly grateful to Wahgoshig First Nation who funds 3 positions.    

- Cree language in schools will be offered for the 2022-2023 school year for Cochrane, Kapuskasing, and 
Timmins High schools.  The class will be taught virtually by teacher and an ISA will be present in the 
classroom with students.    

 
MOVED by Iserhoff Seconded by Wiwchar THAT the Indigenous Peoples’ Advisory Committee 

receive the Student Graduation Update from Director 
Dye.  

CARRIED 
 
Upcoming Meeting Dates 
Meetings are from 11:00 am to 1:00 pm and the following dates were agreed upon:  

• Monday, May 16, 2022 (Trustee Term) 
• Wednesday, September 14, 2022 

           
  

https://www.dsb1.ca/school/indigenous/Advisory%20Committee/Documents/Destreaming%20Presentation%20for%20Committees.pdf
https://www.dsb1.ca/school/indigenous/Advisory%20Committee/Documents/DSB1%20Demographic%20Data%20Census%20Survey%20-%20Draft%20March%2028%2022.pdf
https://www.dsb1.ca/school/indigenous/Advisory%20Committee/Documents/IPAC-March%2028,2022.pdf
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Other Business 
NIL 
 
Adjournment 
The meeting adjourned at 1:04 p.m. 

CARRIED 
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Letter: June 1, 2022 from Ontario Principals’ Council to Director Dye: OPC 2021-22 
Executive Recognition 
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