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2021-2025 Strategic Plan 
 
Vision:  We empower all learners to achieve personal excellence. 
Mission: We inspire innovation and a passion for learning.  
 

Innovation We cultivate thinking and specific actions to improve.  
 
Pathways and Partnerships 
We build strong partnerships and varied pathways for students to succeed. 
 
Trust 
We foster the necessary conditions to encourage all learners to take risks and learn.   
 
Growth Mindset 
We support all learners to be curious and seek opportunities for growth.   
 

 
Equity We anticipate, identify and work to remove barriers for each learner.  
 
Understanding our needs 
We respond to the diverse learning needs through informed decisions and resource allocation.  
 
Courage 
We challenge the status quo by engaging in impactful conversations.  
 
Student Voice  
We actively listen to and support students to become confident leaders and learners. 

 
 
Culture We foster caring, wellness and model high expectations.  
 
Communication 
We collaborate with stakeholders through clear, transparent and timely communication.   
 
Relationships  
We celebrate each learner by providing opportunities to build a sense of belonging.   
 
Resiliency  
We embrace opportunities which challenge us to adapt and grow.   
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District School Board Ontario North East has developed and will maintain this plan in 
accordance with the requirements for Special Education programs and services set out in 
Regulation 306 under the Education Act and the Ministry of Education Standards for School 
Boards’ Special Education Plans, 2000. 
 
This plan has been completed with many partners and communicates an accurate reflection of 
the present status of each component requested. 
 
A copy of the plan is available electronically.  Arrangements can be made to access this plan 
through the schools or Board offices.  The plan is also available on the Board’s website at 
www.dsb1.ca 
 
For further information, contact the office of the Superintendent of Special Education at the 
Schumacher Board office 705-360-1151 ext. 17642.  
 

 
 
 

 

Section 1 – Introduction 

http://www.dsb1.ca/
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District School Board Ontario North East encourages inquiries, comments, concerns, and 
suggestions to be brought forward whenever they arise.  All such expressions are directed to 
the personnel who can provide the response required.  
 
School principals frequently respond to their community – staff (including support staff), 
students, parents, community partners, and school communities. 
 
When specific information or processes are required, communications may be appropriately 
directed to the Director of Education, Superintendent of Special Education and/or Special 
Education Administrator. 
 
The Special Education Advisory Committee (SEAC) is kept informed of any new concerns, 
any changes being considered, and any new directions to directives from the Ministry of 
Education.  The names of SEAC members as well as meeting dates and times are posted on 
the Board website.  The Special Education Guide is provided to every parent of an identified 
student, is available in every school, and is also on the Board website. The public is invited to 
any of the scheduled SEAC meetings. 
 
SEAC participates actively in the process of developing the Special Education Board Plan by 
reviewing the programs and services, staffing, and financing throughout the year. 
 
District School Board Ontario North East actively seeks comment on its delivery of programs 
and services in an open invitation, in writing, for submission to the Director of Education.  
Letters and surveys are sent to all community agencies and local associations, as well as to 
every School Council, staff, and Principal.  Students receiving support services and Special 
Education programs, and parents/guardians of students identified as exceptional, are also 
asked for their feedback. 
 
In developing and modifying the Special Education Board Plan, the Board considers the 
feedback from the stakeholders and community, with the assistance of the Special Education 
Advisory Committee. 
 
THE BOARD’S GENERAL MODEL FOR SPECIAL EDUCATION 
 

Philosophy 
 

• District School Board Ontario North East believes that all individual children can learn, and 
each child has unique strengths and needs. 

 
• The Board believes that all students should be educated in an environment of learning 

which will assist each student to develop to their maximum potential as an individual.   
 
 
 
 

Section 2 – The Board’s Consultation Process 
and General Model for Special Education 
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• Sometimes adjustments to the individual’s program and/or placement are minor and can be 
made at the classroom and school level by accessing the support services available.  Other 
times specialized programs and services may be required in an alternate setting, to 
maximize the potential of an individual student. 

 

• It is a continuous pursuit of District School Board Ontario North East to develop and 
implement the programs and services that will both address the needs of the learner and 
reflect the beliefs of the Board. 

 
 

The Canadian Charter of Rights and Freedoms, the Ontario Human Rights Code, and the 
Education Act and Regulations made under the Act all contribute to the overall philosophy 

practiced by District School Board Ontario North East. 

 

 
Goals 
 

• To provide a continual review of present programs and practices.  

• To be responsive to changing needs through a continuous review of present programs and 
practices. 

• To ensure excellent and equitable delivery of programs and services across the district. 

• To facilitate the best use of the financial resources for Special Education across the regions 
of District School Board Ontario North East. 

• To endeavour to maintain a full range of Special Education programs and services across 
the district. 

• To encourage inclusion and promote independence and interdependence in student 
learning. 

• To evaluate services and programs using measurable and accountable outcomes. 

• To foster partnerships to avoid duplication and enhance learning opportunities. 

• To align with the regular curriculum. 

• To comply with the Canadian Charter of Rights and Freedom, the Ontario Human Rights 
Code, and the Education Act and Regulations made under the Act. 
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Delivery Model of Special Education Supports and Services 
 
District School Board Ontario North endorses a modified “Cascade Model” of services and a 
system of Special Education delivery that incorporates a continuum of supports, services, and 
programs.  Our primary emphases are foundational support, early identification, targeted 
prevention, and intervention. 
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The Ministry of Education has outlined the specific roles and responsibilities of the following: 
 

• The Ministry of Education. 

• The School Boards. 

• The Special Education Advisory Committee (SEAC) of the Board. 

• Principals. 

• Teachers. 

• Special Education Resource Teachers. 

• Parents/guardians. 

• Students. 

District School Board Ontario North East supports the roles outlined in the (Standard for 
School Boards’ Special Education Plans (2000).  In addition, the Board has further detailed the 
roles of the Special Education Resource Teacher (SERT), the Educational Assistant (EA), the 
Child and Youth Worker (CYW), the Mental Health and Well-Being Lead, District Social Worker, 
and the Autism Support Officer. 
 
The Ministry of Education:  

 
• Defines, through the Education Act, regulations, and policy/program memoranda, the legal 

obligations of school boards regarding the provision of Special Education programs and 
services and prescribes the categories and definitions of exceptionality. 

• Ensures that school boards provide appropriate Special Education programs and services 
for their exceptional pupils. 

• Establishes the funding for Special Education through the structure of the funding model.  
The model consists of the Foundation Grant, the Special Education Grant, and other special 
purposes grants. 

• Requires school boards to report on their expenditures for Special Education. 

• Sets province-wide standards for curriculum and reporting of achievement. 

• Requires school boards to maintain Special Education plans, review them annually, and 
submit amendments to the Ministry. 

• Requires school boards to establish Special Education Advisory Committees (SEACs) 

• Establishes Special Education Tribunals to hear disputes between parents and school 
boards regarding the identification and placement of exceptional pupils. 

• Establishes a provincial Advisory Council on Special Education to advise the Minister of 
Education on matters related to Special Education programs and services. 

• Operates Provincial and Demonstration Schools for students who are deaf, blind, or deaf-
blind, or who have severe learning disabilities. 

 
 
 
 
 
 

Section 3 – Roles and Responsibilities 
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The District School Board:  
 
The Superintendent of Special Education: 
 

• Establishes school board policies and practices that comply with the Education Act, 
regulations, and policy/program memoranda. 

• Monitors school compliance with the Education Act, regulations, and policy/program 
memoranda. 

• Requires staff to comply with the Education Act, regulations, and policy/program 
memoranda. 

• Supports appropriately qualified staff to provide programs and services for the exceptional 
pupils of the Board. 

• Obtains the appropriate funding and reports on the expenditures for Special Education. 

• Develops and maintains a Special Education plan that is amended from time to time to meet 
the current needs of the exceptional pupils of the Board. 

• Reviews the plan annually and submits amendments to the Minister of Education. 

• Provides statistical reports to the Ministry as required and as requested. 

• Prepares a parent guide to provide parents with information about Special Education 
programs, services, and procedures. 

• Establishes one or more IPRCs to identify exceptional pupils and determine appropriate 
placements for them. 

• Assumes the staff supervisory role of the Special Education Advisory Committee (SEAC). 

• Provides professional development to staff on Special Education. 
 
The Special Education Advisory Committee (SEAC): 
 

• Makes recommendations to the Board with respect to any matter affecting the 
establishment, development, and delivery of Special Education programs and services for 
exceptional pupils of the Board. 

• Participates in the Board’s annual review of its Special Education plan. 

• Participates in the Board’s annual budget process as it relates to Special Education. 

• Reviews the financial statements of the Board as they relate to Special Education. 

• Provides information to parents, as requested. 
 
Special Education Administrator and Vice-Principal: 
 

• Provides leadership and direction for Special Education service delivery. 

• Participates in the establishment of objectives and plans for Special Education programs 
and services. 

• Acts as a liaison with school administrators in relation to Special Education programs and 
services. 

• Coordinates workshops and other in-service activities related to system initiatives and 
Special Education. 

• Communicates with parents/guardians, students, and community service providers 
regarding Special Education programs and services. 

• Participates in the IPRC process as required, and supports decision-making concerning new 
identifications and specialized classroom placements. 
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The District Special Education Resource Teacher: 
(As defined by District School Board Ontario North East) 
 

• Supports schools on the implementation of Learning for All JK-12 and Growing Success. 

• Working closely with each Superintendent of Education and the Special Education 
Administrator to assist with Special Education in the various families of schools. 

• Supports school SERTs with school specific concerns and issues. 

• Assists in the completion of assessments. 

• Attends meetings – initial IPRC meetings, case conferences, review IPRC meetings, 
community agency meetings as required, and student transition meetings. 

• Completion of required documents – Special Incidence Portion applications, Special 
Equipment Application claims, IPRC notes, case conference notes, etc. 

• Other duties related to the work of the Special Education portfolio as determined by the 
Superintendent of Education. 

 
The School Principal: 
 

• Is familiar with policy/program memoranda, and Board policies. 

• Communicates Ministry of Education and school board expectations to staff. 

• Ensures that appropriately qualified staff is assigned to teach Special Education classes. 

• Communicates Board policies and procedures about Special Education to staff, students, 
and parents. 

• Ensures that the identification and placement of exceptional pupils, through an IPRC, is 
done according to the procedures outlined in the Education Act, regulations, and Board 
policies. 

• Consults with parents and with school board staff to determine the most appropriate 
program for exceptional pupils. 

• Ensures the development, implementation, and review of a student’s Individual Education 
Plan (IEP), including a transition plan, according to provincial requirements. 

• Ensures that parents are consulted in the development of their child’s IEP and that they are 
provided with a copy of the IEP. 

• Ensures the delivery of the program as set out in the IEP. 

• Ensures that appropriate assessments are requested if necessary and that parental consent 
is obtained. 

 
The Teacher: 
 

• Carries out duties as outlined in the Education Act, regulations, and policy/program 
memoranda. 

• Follows Board policies and procedures regarding Special Education. 

• Maintains up-to-date knowledge of Special Education practices. 

• Where appropriate, works with Special Education staff and parents/guardians to develop the 
IEP for an exceptional pupil. 

• Provides the program for the exceptional pupil in the regular class, as outlined in the IEP. 

• Communicates the student’s progress to parents/guardians. 

• Works with other school board staff to review and update the student’s IEP. 
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The Special Education Resource Teacher  
(As defined by District School Board Ontario North East) 
 
In addition to the responsibilities listed above under “the teacher”: 
 

• Holds qualifications, in accordance with Regulation 298, to teach Special Education. 

• Monitors the student’s progress with reference to the IEP and modifies the program, as 
necessary. 

• Assists in providing educational assessments for exceptional pupils. 

• Provides individual and group instruction for designated students. 

• Provides strategies, assistance, and support to teachers. 

• Develops, with the classroom teacher, accommodations, and modifications to support 
student learning. 

• Co-ordinates the delivery of additional assistance for students by support staff, itinerant 
teacher(s) and professional resource personnel. 

• Responds to teacher requests for materials or expertise specific to the student’s 
exceptionality. 

• Provides teachers with an overview of a student’s exceptionality and needs. 

• Co-ordinates and ensures the consistency of documentation for the IPRC, IEP and report 
cards. 

• Collaborates with key personnel, parents/guardians, and students in the development of the 
Transition Plan. 

• Maintains current professional knowledge of Ministry Policy and direction in Special 
Education. 

• Supports Special Education Administrator and District SERTs with Ministry submissions. 

• Manages and ensures accuracy of the centralized Aspen Student Information System. 

• Monitors exceptional students in the school. 

• Assists with the Identification, Placement and Review Committee (IPRC) process as 
directed by the principal. 

• Completes initial individualized educational assessments and arranges for referrals to the 
District Special Education Resource Teacher and/or Special Education Administrator, when 
required. 

• Co-ordinate’s agency service delivery in the school. 

• Directs students and parents/guardians to access counseling or support outside of 
education. 

• Develops, manages, and updates the Individual Education Plan (IEP) for identified students 
as per Ministry directive through collaboration with teachers, principal, and other 
professionals. 

 
Educational Assistant:        
(As defined by District School Board Ontario North East) 
 

• Accompanies teacher to meetings with outside agency support personnel, if required. 

• Gets to know individual students by talking to them about hobbies, interests, and careers. 

• Supports the students by following instructions and implementing directives from the Special 
Education Administrator, Principal of the School, Special Education Resource Teacher, and 
the Classroom Teacher. 

• Supervises student activity at arrival, recess, lunch, dismissal, and other unstructured 
components of the day as required/scheduled. 

• Individualizes student-based support for academics, activities, and personal needs. 



  

SPECIAL EDUCATION BOARD PLAN 2021-2022 9 

 

• Accommodates/supports physical needs (e.g., feeding, toileting, physiotherapy, 
repositioning/lifts/transfers, assisting with mobility, medical and administration of medication 
as per Board policy, assisting with management of behaviour/aggression and participation in 
team intervention if required, supporting student safety). 

• Participates as a team player with school-based personnel and activities in operation with 
and in support of other Educational Assistants in the work setting. 

• Follows the established routine for home-school communication through Classroom 
Teacher, SERT, and Principal. 

• Maintains daily detailed logs specific to the student as required. 

• Assumes an intervention role for students with communication difficulties. 

• Supports academic instruction: 
o Review/support instruction. 
o Support student in maintaining focus. 
o Monitor assistive devices. 
o Guide task follow-through. 
o Support student accommodations during evaluations (i.e., assist with technology, 

scribe). 
o Encourage social and emotional growth. 

 
Child and Youth Worker: 
Is a professional with training and experience in education, behavioural intervention, and 
positive social interactions. They can provide the following services and interventions:  

• Support for families (e.g., referral to medical and/or community mental health agency). 

• Liaison between home, school, and community. 
• Consultation to school personnel, families, and community partners. 
• Develop, implement, and facilitate prevention and intervention strategies to address 

individual, small group, classroom, and universal needs. 
• Brief and goal-specific individual interventions. 
• Assist with the development of behaviour plans. 
• Provide guidance on the development of safety plans.  
• Crisis intervention. 
• A shared commitment to enhance the well-being of students and their families. 

Mental Health & Well-Being Leader: 
Creates and implements the mental health strategy and action plan for the School Board.  
Responsibilities include: 
 

• Works with system leaders in the Board and community to further develop, implement and 
communicate a comprehensive Mental Health and Well-Being plan that promotes positive 
child and youth mental health. 

• Works with the community partners to further enhance an integrated system of care, and to 
facilitate navigation for students and their families. 

• Conducts and updates a District Needs Assessment and resource mapping to identify 
specific service delivery gaps in the areas of mental health and addictions for students. 

• Uses clinical expertise and works with School Mental Health Ontario to inform school board 
planning and support capacity building focused on addressing student mental health and 
well-being in schools. 

• Assists in the selection and implementation of mental health promotion and prevention 
programming strategies for the Board. 
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• Collaborates with School Mental Health Ontario and other Mental Health Leaders to inform 
planning at the school board level and share learning and resources regionally and 
provincially. 

• Participates in Ministry meetings to inform planning at the provincial level. 
 

Regional Social Workers: 
Is registered with, and regulated by, the Ontario College of Social Workers and Social Service 
Workers.  The Social Worker can offer the following services: 
 

• Advocacy for a student and family. 

• Assessment (individual & family). 

• Case management. 

• Consultation. 

• Crisis intervention. 

• Attendance counseling. 

• Individual counselling. 

• Group work. 

• Liaison with community professionals. 

• Parenting strategies. 

• Referrals to community resources. 
 
Autism Support Officer: 
Provides assistance and intervention services for children with Autism Spectrum Disorder (ASD) 
using the principles of applied behaviour analysis, including but not limited to the following: 
 

• Enhances the knowledge of staff with respect to the characteristics of ASD. 

• Collaborates with community and school for individual transition from Intensive Behaviour 
Intervention to the school system. 

• Enhances linkage between schools, the school board, and children’s agencies for ASD-
related behavioural difficulties. 

• Maintains appropriate records and assessment documentation. 

• Participates in case conferences, meetings with school and parents/guardians. 

• Collaborates with parents/guardians with regards to strategies at school. 

• Assesses students who exhibit autism tendencies. 

• Provides evidence-based strategies to staff to support students with ASD. 

• Participates in Board meetings to plan, implement and evaluate strategies for students with 
ASD. 

• Works with system leaders in the school board and community to further develop, implement 
and communicate evidence-based practices in schools. 

• Works with community partners to further enhance an integrated system of care, and to 
facilitate navigation for students and their families. 

• Provides students with after-school groups to enhance learning needs. 
 

Behaviour and Autism Consultant:  
Works with educators to provide support and recommend interventions for students 
experiencing self-regulatory and behavioural challenges.  They offer classroom and student- 
based consultation services that include: 
 

• Classroom/student observations. 
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• Working collaboratively with staff to identify student strengths, resilience and lagging skills to 
then determine areas of targeted skill development (individualized or classroom). 

• Recommendation of evidence-based strategies and interventions to promote development 
of targeted social skills. 

• Demonstration of targeted strategies through role-play and/or modelling. 

• Provision of written reports to administration and staff. 

• Maintenance of appropriate records and assessment documentation. 

• Participation in case conferences and meetings with school and family, as requested. 
 
Itinerant Teacher of the Deaf: 
 

• Provides staff with strategies to be used when working with students who are deaf and hard 
of hearing. 

• Provides staff with strategies regarding the use of personal FM systems and free field sound 
systems. 

• Provides direct instruction to students who are deaf and hard of hearing. 

• Works in collaboration with classroom teacher/SERT to develop, implement and review 
Individual Education Plans for students who are deaf and hard of hearing.   

• Develops academic programming for deaf and hard of hearing students through observation 
and assessment. 

• Acts as a resource person/liaison to parents/guardians, community agencies, and FM 
system/sound field equipment providers. 

 
The Parent/Guardian: 
 

• Becomes familiar with and informed about Board policies and procedures in areas that 
affect the child. 

• Participates in IPRCs, parent-teacher conferences, and other relevant school activities. 

• Participates in the development of the IEP. 

• Becomes acquainted with the school staff working with the student. 

• Supports the student at home. 

• Works with the school principal and teachers to solve problems. 

• Is responsible for the student’s attendance at school. 
 
The Student: 
 

• Complies with the requirements as outlined in the Education Act, regulations and 
policy/program memoranda. 

• Complies with Board policies and procedures. 

• Participates in IPRCs, parents-teacher conferences, and other activities, as appropriate. 
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Background 
 
District School Board Ontario North East has early, and ongoing identification procedures as 
required by the Ministry of Education Policy/Program Memorandum No. 11, “Early Identification 
of Children’s Learning Needs”, to identify each child’s level of development, learning abilities, 
and needs.  This process is important to the early identification of children with special learning 
needs and is an important component of the District School Board Ontario North East’s 
continuum of Special Education services.  Early and ongoing identification of children’s needs is 
part of the assessment required to ensure that individual educational needs are identified, and 
that appropriate programming is in place. 
 
Philosophy 
The purpose of early and ongoing identification procedures is to ensure that educational 
programs are designed to accommodate identified needs and to facilitate each child’s growth 
and development.  These procedures are a part of a continuous assessment and program 
planning process.  This process should be initiated when a child is first enrolled in school or no 
later than the beginning of a program of studies immediately following Kindergarten and should 
continue throughout a child’s school life.  Cooperation amongst parents/guardians, teachers and 
resource personnel and the sharing of pertinent information regarding the child is crucial in 
enabling teachers to establish appropriate programs for each child. 
 
Process for Early Identification for Children’s Learning Needs 
 
Expectations of the Principal 
 

• To ensure that the Early Identification Process is followed as outlined in the Board Guide. 

• To provide information to the central office regarding statistics and other information as 
requested. 

• To ensure follow-up actions outlined for individual students. 
 
Expectations of the Teacher 
 

• Prior to school entry, and with parental consent, Board personnel will contact pre-school 
service providers to arrange to observe students with special needs, and hold case 
conferences for all stakeholders to ensure the availability of necessary services upon school 
entry (e.g., Occupational Therapy, Physiotherapy, Speech and Language Therapy, 
additional in-class support, etc.) 

• Kindergarten teachers meet with all parents/guardians and students, if possible, on an 
individual basis before the first day of class to collect information and observe the child 
interacting with the environment and selected learning materials. 

• To complete the School Readiness Inventory for each student, based on classroom 
observation of students. 

• To formulate a list of those “flagged students” indicated to be most likely to benefit from 
Early Intervention. 

• To work with the school resource teacher to implement interventions for students. 
 

Section 4 – Early Identification Procedures and 
Intervention Strategies 
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Expectations of the Special Education Resource Teacher (SERT) 
 

• To assist with observation of the students if requested by the classroom teacher. 

• To refer students for assessment to the District Special Education Resource Teacher. 

• To refer students, when necessary, to outside agencies. 

• To collaborate with the teacher regarding parent conferences and communication. 

• To work with the classroom teacher to determine appropriate intervention strategies for 
flagged students. 

• To work with teachers to ensure that all “flagged students” continue to have their needs met 
through classroom programming and/or SERT directed interventions. 

 
Expectations of the Parent 
 

• To provide information about their child. 

• To provide follow up requested by the school to support their child’s needs (taking a child to 
the family doctor or other community services). 

• To meet with school personnel to discuss their child’s needs. 

• To work with the school to provide suggested learning opportunities in the home that 
complement the school program. 

• To describe their child’s special learning needs (Appendix C – District School Board Ontario 
North East’s Special Needs for Students New to the Board form). 

 
Referral for Assessment  
 
Students are referred to the Special Education Resource Teacher and Principal for 
consideration of further assessments needed beyond the classroom.  Initially, assessment of 
academic achievement is done through the school Special Education Resource Teacher.  
Referrals being considered for central assessment services should be discussed with the 
District Special Education Resource Teacher.  The information required for central assessment 
is outlined in District School Board Ontario North East’s assessment material available in each 
school and on the Board website in Docushare.  Testing is used to gain more information about 
a student’s strengths and weaknesses to assist the school in meeting the student’s needs. 
 
Assessment Tools used by the Classroom Teacher 
 

• Kindergarten checklists based on the Ontario Kindergarten Program document – upon entry 
to program. 

• District School Board Ontario North East Primary Literacy Assessment Battery (PLAB) – 
upon entry to program. 

• Benchmark Assessment System (BAS) / Coffre d’évaluation GB+ by the end of the 
Kindergarten program. 

 
Assessment Tools used by the Special Education Resource Teacher 
 

• Achievement and/or diagnostic assessment tools such as: Peabody Individual Achievement 
Test (PIAT), Wide Range Achievement Test (WRAT5), KeyMath, Benchmark Assessment 
System. 

• Assessment of Basic Language and Learning Skills (ABLLS-R) and Assessment of 

Functional Living Skills (AFLS) are used to measure the basic linguistic and functional skills 
of an individual with developmental delays or disabilities. 
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Assessment Tools used by the District Special Education Resource Teacher 
 

• Weschler Individual Achievement Test (WIAT). 

• Assessment tools used by the school’s SERTs as noted above. 
 
The Use of the Primary Literacy Assessment Battery (PLAB) for Early Intervention 
 
District School Board Ontario North East has compiled a series of short but effective 
assessment tools to be used by Primary teachers to determine the specific areas of strength 
and weakness in their students’ early literacy skills.  The areas assessed include oral language, 
phonemic awareness, letter identification, letter-sound correspondence, word knowledge, and 
concepts about print. 
 
Belief Statements about Assessment for Early Intervention 
 
District School Board Ontario North East supports the pyramid of intervention model.  We 
strive to create a learning environment which demonstrates our belief that ALL children can 
learn given time and support.  We have adopted the Ministry’s Tiered Intervention approach, 
where assessment drives instruction and more intensive levels of support are offered as greater 
needs become apparent.  Parental involvement is embedded in all levels of the process. 

 
 

 
 
 

• In Tier 1 Intervention, core classroom instruction and sound pedagogy is critical.  
Achievement is monitored for all students to identify early indicators of learning difficulties.  
In support of students experiencing learning challenges, the school team of primary 
teachers and/or the Special Education Resource Teacher work together to develop effective 
strategies that the classroom teacher can utilize to address area(s) of deficit as indicated in 
assessment results and/or observations. The frequency and intensity of this support is 
documented, students are re-assessed periodically, and instruction is adjusted based on 
student performance.  A profile of student skills is maintained, using data from the PLAB, 
BAS and/or running records, GB+, EQAO and other assessment data.   
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• Tier 2 Intervention is considered when a student’s skills appear to improve very little, 
despite implementation of specialized strategies and additional classroom teacher support.  
More intensive support is required, in addition to classroom instruction, which targets 
specific learning challenges the student is experiencing.  This often requires withdrawal of 
the student from the regular classroom to work with a Special Education Resource Teacher 
(SERT) for a short amount of time.   
 
Tier 2 intervention programs that SERTs can administer include, but are not limited to, 
Fountas and Pinnell’s Levelled Literacy Intervention and the KeyMath Essential Resources 
kit.  As these programs are administered, the students are continually assessed by the 
SERT to ensure that the period of withdrawal is discontinued as soon as the students 
demonstrate satisfactory improvement in the areas being targeted. 
 

• Tier 3 Intervention is pursued when students demonstrate severe learning difficulties for 
which targeted intervention and increased school staff support does not result in an 
adequate increase in academic achievement. This level of intervention occurs in 
consultation and cooperation with the students’ families and may involve a referral to a 
medical or para-professional, including but not limited to an Occupational Therapist, Speech 
and Language Pathologist, Psychologist or Pediatrician.  
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An Identification, Placement and Review Committee (IPRC) may be convened in 
one of two ways. 
 
i) A parent/guardian may, in writing, request that an IPRC be convened.   

Professional documentation or an assessment from an external source which, 
in discussion with the school committee, meets the Board’s criteria, will 
provide the basis for the identification of the student as exceptional.   

 
ii) Board or school staff may have received documentation indicating that a 

student meets the criteria for identification as an exceptional pupil.  The 
parent/guardian (and the student if 16 years of age or older) is given written 
notice at least 10 days in advance of an IPRC meeting. 

 
Committee Members of the IPRC 
 
 Voting members (minimum of three) include: 
 

• The Chair (Principal or Designate). 

• Classroom Teacher(s). 

• Special Education Resource Teacher(s). 

• Superintendent of Education or Designate. 
 

Others in attendance (non-voting) may include: 
 

• Parent/Guardian. 

• Student. 

• Professionals/Advocates/Agency Representation. 

• Support Staff. 
 
Responsibilities of the IPRC 
 
As outlined in the Education Act (O. Reg. 181/98), the purpose of the IPRC is: 
 

• To determine whether the committee has identified the student as exceptional. 

• To determine placement (ranging from a regular classroom with indirect 
support to a Special Educational classroom full time) for a student that has 
been identified as exceptional, with the rationale for placement having 
considered the needs of the student and parental preferences.  

• In the case of review IPRC meetings, which must be held at least once in each 
school year, identification, and placement are considered based on the 
progress of an exceptional student, with reference to the student’s Individual 
Education Plan. 

 
 
 

Section 5 – Identification Placement and 
Review Committee (IPRC) Process and Appeals 
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The written decision will include: 
 

• The category of the identified exceptionality and the definition of the 
exceptionality. 

• A description of the student’s strengths and needs (as specified in 
assessments). 

• The category and definitions of any exceptionalities identified by the 
committee. 

• The committee’s placement decision. 

• The committee’s recommendations regarding special programs and/or Special 
Education services. 

 
 

The Special Education Guide for Parents/Guardians and Students, which describes the 
IPRC process followed by District School Board Ontario North East as set out by the Ministry of 
Education in the Education Act, and is included as Appendix D. 
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The goal of educational assessment is to improve student learning and achievement.  
Assessment is a daily part of classroom programs and regular assessment will provide an 
important range of information on a student’s learning needs.  The greatest potential of 
assessment is when it becomes an integral part of all classroom activities and when used to 
identify students’ strengths and needs to outline the next steps for learning. 
 
For students who are experiencing learning difficulties, additional assessment beyond the 
classroom and/or school is often needed to assist with the decisions about program directions, 
possible exceptionality determination, and placement decisions. 
 
In consultation with the parents/guardians and principal, the Special Education Resource 
Teacher (SERT), who holds additional qualifications in Special Education, may administer 
educational assessments (e.g., WRAT5, KeyMath).  This will establish academic levels for 
comparison/verification with classroom achievement and provide an accurate baseline for 
tracking future development. Schools may suggest parents contact their medical doctor for 
possible referral to a specialist and suggestions for vision and/or auditory assessments.  

 
A more comprehensive psychoeducational assessment may be requested through the District 
Special Education Resource Teacher (DSERT).  This assessment is for students exhibiting 
learning difficulties that are primarily academic and are more complex.  The referral process for 
this next step of assessment is outlined below. 
 
District School Board Ontario North East has established referral processes to access psycho-
educational assessments.  The completed referral, which must include prior parental/guardian 
or in some cases, student consent, is submitted by the school principal to the Special Education 
Administrator or District Special Education Resource Teacher. 

 

 

Section 6 – Educational and other Assessments 
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All referrals are considered upon review of the referral package by the Special Education Team, 
and assessments can be assigned to the Board’s contract psychologist or forwarded to an 
outside agency that specializes in assessment of a particular disability (i.e., Cochrane 
Temiskaming Resource Centre for students who demonstrate characteristics of a 
developmental delay).   Psychologists conducting assessments must be members in good 
standing of the College of Psychologists and are governed by the Psychological Act of 1991. 

Results of a psycho-educational assessment are shared by the psychologist, initially with the 
parents/guardians, prior to sharing with the school and Board team.  

Psychoeducational assessments completed by the Board’s contract psychologist are stored in 
students’ Ontario Student Record (OSR), the contents of which are regulated by the Education 
Act (S. 266) and outlined in District School Board Ontario North East’s Ontario Student Record 
Policy.(No. 2.1.27) While results of educational assessments completed by school staff can be 
shared with specified external agencies with prior written consent of the parent/guardian or of a 
student who has attained the age of 16 and is deemed to have the capacity to consent,  in the 
case of the psychological assessment, the parent, guardian, or adult student are required to 
provide a copy of the psycho-educational assessment to external parties 
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District School Board Ontario North East partners with the Ministry of Health and the North 
East Local Health Integration Network (LHIN) to assist students with certain medical needs or 
therapies in attending school, and/or providing educational programming suitable to student 
needs.  It is a shared responsibility for Ministries to join in providing services.  Services may 
include, but are not limited to, consultation, training, and direct service, to extend the Board’s 
ability to support student needs.  There are criteria for students to receive services, to determine 
the personnel and level of support, and to discharge when the service is no longer required.  
District School Board Ontario North East Health Support Services Policy Code 2.1.9 including, 
Appendices A to G of the policy, outline administrative regulations and operational procedures. 
Details of Health Support Services for District School Board Ontario North East are included as 
Appendix A. 

 

 
 
 

Section 7 – Specialized Health Support 
Services in the School Setting 
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District School Board Ontario North East uses the Ministry of Education categories and  
definitions of exceptionality to identify students.  Board criteria for identification are noted with 
each exceptionality. 
 
BEHAVIOUR 
 
BEHAVIOUR EXCEPTIONALITY 

 
A learning disorder characterized by specific behaviour problems over a certain period of time, 
and performance, and that may be accompanied by one or more of the following: 
 

• An inability to build or to maintain interpersonal relationships. 

• Excessive fears or anxieties. 

• A tendency to compulsive reaction; or 

• An inability to learn that cannot be traced to intellectual, sensory, or other health factors,
 or any combination thereof. 

 
Board criteria:  Behaviour assessment by a qualified professional (M.D., psychologist, 
psychiatrist) includes the use of objective measures of behaviour and assessment instruments.  
Behaviours are of a frequency, intensity, or duration that they interfere with academic 
achievement and social relationships. 

 

PHYSICAL 

 

PHYSICAL DISABILITY 

 
A condition of such severe physical limitation or deficiency as to require special assistance in 
learning situations to provide the opportunity for educational achievement equivalent to that of 
pupils without exceptionalities who are of the same age or developmental level. 

 
Board criteria:  A report from a legally qualified medical practitioner or medical agency stating 
the nature of the student’s physical handicap and the severity.  The report may include 
recommendations for a plan of care that the student will require at school. 

 
BLIND AND LOW VISION 
 
A condition of partial or total impairment of sight or vision that even with correction affects 
educational performance adversely. 

 
Board criteria:  Diagnosis by a qualified professional (MD) or ophthalmological assessment of 
a condition of partial or total impairment of sight or vision. 
 
 
 

 

Section 8 – Categories and Definitions of 
Exceptionalities  
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MULTIPLE 

 
MULTIPLE EXCEPTIONALITIES 

 
A combination of learning or other disorders, impairments, or physical disabilities, that is of such 
nature as to require, for educational achievement, the services of one or more teachers holding 
qualifications in Special Education and the provision of support services appropriate for such 
disorders, impairments, or disabilities. 
 
Board criteria:  Criteria for two or more of the categories of exceptionalities are met. 
 
INTELLECTUAL 
 
GIFTEDNESS 

 
An unusually advanced degree of general intellectual ability that requires differentiated learning 
experiences of depth and breadth beyond those normally provided in the regular school 
program to satisfy the level of educational potential indicated. 

 
Board criteria:  A psychological assessment with a diagnosis as per the DSM-V. 
 
MILD INTELLECTUAL DISABILITY 
 
A learning disorder characterized by: 
 

• An ability to profit educationally within a regular class with the aid of considerable curriculum 
modification and support service. 

• An inability to profit educationally within a regular class because of slow intellectual 
development. 

• A potential for academic learning, independent social adjustment, and economic self-
support. 

 
Board criteria:  Diagnosis by a registered psychologist of a cognitive measure of intelligence 
falling within the intellectually deficient range as per DSM-V. 
 
DEVELOPMENTAL DISABILITY 
 
A severe learning disorder that is characterized by:  
 

• An inability to profit from a Special Education program for students with mild intellectual 
disabilities because of slow intellectual development. 

• An ability to profit from a Special Education program that is designed to accommodate slow 
intellectual development. 

• A limited potential for academic learning, independence, social adjustment, and economic 
self-support. 
 

Board criteria:  Diagnosis by a registered psychologist or medical diagnosis as per the DSM-V 
criteria. 
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COMMUNICATION 
 

AUTISM 
 
A severe learning disorder that is characterized by: 
 

• Disturbances in rate of educational development, ability to relate to the environment, 
perception, speech & language and/or mobility.  

• A lack of the representative symbolic behaviour that precedes language. 
 

Board criteria:  Diagnosis of Autism Spectrum Disorder by a qualified professional (medical 
doctor or a registered psychologist). 

 

DEAF AND HARD OF HEARING 

 

An impairment characterized by deficits in language and speech development because of 
diminished or non-existent response to sound. 

 
Board criteria:  Audiological documentation by a qualified professional (audiologist, M.D.), 
which indicates a moderate bilateral hearing loss that adversely affects educational 
performance or a non-existent auditory response to sound. 

 

LANGUAGE IMPAIRMENT 
 

A learning disorder characterized by impairment in comprehension and/or use of verbal 
communication or the written or other symbol system of communication, which may be 
associated with neurological, psychological, physical, or sensory factors, and which may: 
 

• Involve one or more of the forms, content, and function of language in communication; and 

• Include one or more of the following: 
o Language delay. 
o Dysfluency. 
o Voice and articulation development, which may or may not be organically or functionally 

based. 
 

Board criteria:  An impairment in comprehension and/or use of verbal communication or the 
written or other symbolic system of communication which results in a significant discrepancy 
between academic achievement and assessed intellectual ability through current professional 
assessments.  A moderate to severe expressive and/or receptive language delay is 
documented which results in the need for program modifications related to the language areas. 

 

SPEECH IMPAIRMENT 

 
A disorder in language formulation that may be associated with neurological, psychological, 
physical, or sensory factors; that involves perceptual motor aspects of transmitting oral 
messages; and that may be characterized by impairment in articulation, rhythm, and stress. 

 
Board criteria:  Diagnosis by a registered psychologist, speech/language pathologist or 
medical practitioner of a severe language dysfunction. 
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LEARNING DISABILITY 

 

A learning disorder evident in both academic and social situations that involves one or more of 
the proper uses of spoken language or the symbols of communication, and that is characterized 
by a condition that: 

 

• Is not primarily the result of: 
o Impairment of vision. 
o Impairment of hearing. 
o Physical disability. 
o Developmental disability. 
o Primary emotional disturbance. 
o Cultural difference. 

 

• Results in a significant discrepancy between academic achievement and assessed 
intellectual ability, with deficits in one or more of the following: 

o Receptive language (listening, reading). 
o Language processing (thinking, conceptualizing, integrating). 
o Expressive language (talking, spelling, writing). 
o Mathematical computations. 

 

• May be associated with one or more conditions diagnosed as: 
o A perceptual handicap.   
o A brain injury. 
o Minimal brain dysfunction. 
o Dyslexia. 
o Developmental aphasia. 
 

Board Criteria:  Diagnosis of a specific learning disability by a psychologist as per the DSM-V 
criteria. 
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District School Ontario North East believes that all children can learn.  The Board accepts 
and supports the belief that each individual child has unique strengths and needs. 
 
Introduction 
 
District School Board Ontario North East upholds the Cascade Model based on a full range of 
optional placements, with the first consideration always being the most inclusive setting where 
the student can profit, and where the parents/guardians agree. 

 

District School Board Ontario North East upholds a modified “Cascade Model” of 
services delivery.  The Cascade Model (page 9 of the Board Plan for Special Education) 

describes both visually and organizationally the range of placements. 
 

 
Regular classroom placement is the first choice when such placement meets the pupil’s needs 
and is in accordance with parents’ wishes. Rationale for alternate placements is recorded in the 
IPRC summary and the appropriate integration opportunities are discussed and recorded during 
the meeting.   The Board recognizes that a regular classroom placement may not meet with 
needs of every exceptional pupil, and a range of placements may be available for consideration.  

 

SEAC’s Role in the Determination of Range of Placements Offered 

 
As representatives of organizations that support exceptional students within the communities of 
District School Board Ontario North East, each SEAC member may bring forward concerns 
about the range of placements that the Board provides. Numerous opportunities arise to 
express any concerns.  Members may request, through the Chair, to place a concern on the 
agenda. Discussion during regular meetings may lead to considerations of the range of 
placement options. Presentations regarding categories of exceptionalities, programs and 
services present an ongoing means of reviewing the existing range of placement options. 
Ministry of Education directives and ongoing endeavours requiring in-service for SEAC 
members often leads to reviewing and confirming questions or recommending consideration for 
the revision of the range of placements. 

 

Integration into the Regular Classroom 

 
Student placement is in the regular classroom when the student can profit, their needs can be 
met, and the parents/guardians agree.  It may be necessary to provide some aspects of the 
student’s program outside the regular classroom in a withdrawal setting where the groups are 
smaller, the program more individualized and the expertise more specific.  For the blind and low 
vision and deaf and hard of hearing, and the deaf-blind, in integrated classrooms, the support 
and programming of an intervener may be accessed.  When specialized settings are the 
placement preference, integration opportunities are sought which are appropriate for the student 
socially, academically, for interest, stimulation, or experience.   

Section 9 – Special Education Placement 
Provided by the Board 
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Such integration may occur in a variety of settings: regular classrooms, homerooms, 
gymnasiums, cafeterias, leisure sport venues, community activity sites, excursions or trips, 
social gatherings, or performances. 

 

Range of Placements for Elementary and Secondary Students 

 
1. Regular Classroom Placement for Exceptional Pupils 

 
a) Regular Classroom with Indirect Support   

• Student receives all programming in the regular classroom, provided by the 
classroom teacher. 

• Consultative services regarding programming and planning are provided to the 
classroom teacher by a qualified Special Education teacher.  

 
b) Regular Class with Resource Assistance 

• Student is placed in the regular class and receives specialized instruction, 
individually or in small group, within the regular classroom from a qualified 
Special Education teacher  

 
c) Regular Class with Withdrawal Assistance 

• Student is placed in the regular class and is withdrawn, for less than 50% of the 
school day, to receive instruction from a qualified Special Education teacher in a 
small group setting. 

 
2.  Partially Self-Contained (High Support) 

 
Students profit from regular classroom placement for components of mainstream 
programming for a portion of the school day.  Students also require specialized 
programming provided in an alternate setting for the remainder of their program and their 
school day.  Typically, the portion of program in a regular classroom would be of a social or 
interest nature with ‘close to’ age peers.  Occasionally, regular classroom programming is 
appropriate and students’ experience success for more academically based program (not 
usually with age peers) and require a self-contained setting and specialized program for life-
skills based needs. 

 
3.  Fully Self-Contained (High Support) 
 

Placement in a fully self-contained setting is considered for students who require a greater 
level of support and specialized programming which may include substantial modifications 
to the Ontario Curriculum and/or alternative areas of study (i.e., independent living/life 
skills).  Typically, efforts continue to determine appropriate opportunity, for inclusion in 
regular classroom/school experiences. 
 

4.  Home Instruction 
 

Students unable to participate in school-based programming on a temporary basis may 
receive up to 5 hours per week of instruction at home.  Instruction is provided on the request 
of the parents and/or as indicated by the student’s physician.  The instructor is a qualified 
teacher.  Approval for home instruction is through the Superintendent for Special Education. 
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MEETING THE NEEDS OF EXCEPTIONAL STUDENTS 
 
Teaching Approaches 
 
The needs of each identified student, through the IEP development, may include 
accommodations and modifications to maximize their academic potential. A variety of teaching 
approaches may need to be used to help exceptional students achieve the learning 
expectations of their courses.  Examples of such approaches may include: 

• Using special resources, such as reading material consistent with students’ reading levels 
and learning styles; a variety of learning experiences and learning tools (e.g., calculators, 
assistive technology); enrichment units, additional readings, and other opportunities (e.g., 
problems to solve) that extend learning. 

• Using a variety of teaching/learning strategies, such as team teaching; special interest 
groupings for research projects; peer partners, collaborative groups, and cross-age tutoring; 
mentorship programs; and independent study plans. 

• Using a resource room or alternate space as an alternative to the classroom. 

• Collaborating with resource teachers, teacher-librarians, and other professionals. 

• Using different areas of the classroom for different purposes (e.g., independent learning, 
group work). 

• Consulting with parents about providing appropriate study conditions at home. 

• Providing for those students who may need more or less time to complete assignments or 
achieve the learning expectations. 

• Providing alternative ways of completing tasks or presenting information (e.g., through oral 
questioning, demonstrations, dramatizations, role play). 

• Simplifying the language of instruction. 

• Providing opportunities for performance in areas of special talent. 

• Providing students with opportunities to develop compassion and empathy toward all 
members of the school community including exceptional students.  

• Facilitating where appropriate integration of exceptional students into the regular classroom 
as well as inclusion in school-based activities.    

 

Curriculum 

 
Curriculum content may need to be modified to help exceptional students achieve the learning 
expectations of their courses.  Examples of such content changes could include: 
 

• Providing a module on learning and study skills to help students acquire such skills as 
formulating a work plan, taking notes, reading, and studying. 

• Providing additional material to reinforce learning, if necessary. 

• Providing additional material to extend learning, if appropriate. 

• Providing modified curriculum expectations or alternative expectations (i.e., expectations 
that are alternatives to the provincial curriculum expectations), as appropriate, to ensure that 
the individual needs of exceptional students are met. 

• Modifying the delivery of cooperative education programs for exceptional students. 

• Providing exceptional students with opportunities to gain the knowledge and skills they need 
to make a successful transition to postsecondary education, apprenticeship programs, work, 
or living independently in the community. 

• Providing opportunities for exceptional students to acquire self-advocacy skills. 
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Assessment Procedures and Strategies 

 
Assessment procedures and strategies may also need to be altered to assess the extent to 
which exceptional students are achieving the learning expectations of their courses.  Examples 
of such alterations to procedures and strategies may include: 
 

• Changing the time requirements for completing assignments or assessment tasks. 

• Changing the format of the assessment materials. 

• Providing a quiet environment in which assessment may take place. 

• Simplifying test instructions and the language of questions; providing for the use of scribes, 
digital recorders, computers, or allowing oral responses. 

• Allowing students to retake classroom tests or redo classroom assignments to improve their 
performance. 

• Providing alternative homework assignments. 

• Basing classroom assessment on the full range of students’ work (e.g., portfolios, 
interviews). 

 
Note:  The provision of accommodations on provincial assessments (i.e., EQAO) are based 
upon the student’s Individual Education Plan, and should be consistent with regular classroom 
practice, including assessments. 
 
Assistive Devices 
 

• Assistive devices are incorporated into a student’s academic day to maximize their ability to 
access curriculum and to facilitate integration.  District School Board Ontario North East has 
been committed to a 1:1 iPad initiative for students in grades five to twelve inclusive, and a 
2:1 initiative for students in grades three and four over the past several years, allowing all 
students access to technology. 

• Assistive devices are incorporated upon the professional recommendation of a specialist 

• Student/teacher support – are trained to maximize the assistive devices’ usage and to 
ensure safety. 

• Ongoing agency support is requested as needed. 
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SPECIFIC DETAILS OF PLACEMENTS 
 

 
 

SCHOOLS 

 
Regular 

Classroom 

Regular 
Classroom 

with 
Resource 
Support 

Regular 
Classroom 

with 
Withdrawal 
Assistance 

 
Partially 

Self-
Contained 

 
Fully Self-
Contained 

 
Home 

Instruction 
(as required) 

Bertha Shaw Public School ✓ ✓ ✓   ✓ 

Central Public School ✓ ✓ ✓   ✓ 

Clayton Brown Public School ✓ ✓ ✓ ✓ ✓ ✓ 

Cochrane Public School ✓ ✓ ✓ ✓ ✓ ✓ 

Diamond Jubilee Public School ✓ ✓ ✓ ✓ ✓ ✓ 

Ecole Secondaire Cochrane High School ✓ ✓ ✓ ✓ ✓ ✓ 

Elk Lake Public School ✓ ✓    ✓ 

Englehart High School ✓ ✓ ✓   ✓ 

Englehart High School – Elementary       

Englehart Public School ✓ ✓ ✓ ✓ ✓ ✓ 

Federal Public School ✓ ✓ ✓ ✓ ✓ ✓ 

Golden Avenue Public School ✓ ✓ ✓ ✓ ✓ ✓ 

Hearst High School ✓ ✓ ✓ 
 

 ✓ 

Iroquois Falls Public School ✓ ✓ ✓ ✓ ✓ ✓ 

Iroquois Falls Secondary School ✓ ✓ ✓ ✓ ✓ ✓ 

Iroquois Falls Secondary School – Elementary       

Joseph H. Kennedy Public School ✓ ✓ ✓ ✓ ✓ ✓ 

Kapuskasing District High School ✓ ✓ ✓ ✓ ✓ ✓ 

Kerns Public School ✓ ✓ ✓   ✓ 

Kirkland Lake District Composite School ✓ ✓ ✓ ✓ ✓ ✓ 

Kirkland Lake D. C. S. – Elementary    ✓ ✓  

New Liskeard Public School ✓ ✓ ✓ ✓ ✓ ✓ 

Pinecrest Public School ✓ ✓ ✓ ✓ ✓ ✓ 

R. Ross Beattie Senior Public School ✓ ✓ ✓ ✓ ✓ ✓ 

Roland Michener Secondary School ✓ ✓ ✓ ✓ ✓ ✓ 

Roland Michener Secondary School – Elementary       

Schumacher Public School ✓ ✓ ✓ ✓ ✓ ✓ 

Smooth Rock Falls Public School ✓     ✓ 

Temagami Public School ✓     ✓ 

Timiskaming District Secondary School ✓ ✓ ✓ ✓ ✓ ✓ 

Timiskaming D.S.S. – Elementary       

Timmins Centennial Public School ✓ ✓ ✓   ✓ 

Timmins High & Vocational School ✓ ✓ ✓  ✓ ✓ 

W. Earle Miller Public School ✓ ✓ ✓   ✓ 
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Change in Student Placement 
 
A process follows if school staff/parents want to consider a placement change to support a 
student’s exceptionalities.  An Identification, Placement and Review Committee (IPRC) meeting 
may be held to review the placement options for a student; a parent may be presented with 
information outlining alternative placement options outside of regular school, including home 
instruction, home schooling, section 23 classrooms and/or provincial and demonstration 
schools. 
 
A change of placement may be considered due to: 
 

• New diagnosis. 

• Change in needs. 

• Parental request. 

• Inability to access or profit from program. 

• Growth beyond provisions of program. 
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All students who are identified as exceptional through an IPRC must have an Individual 
Education Plan (IEP) in place within 30 school days of the student’s placement in a Special 
Education program.  As outlined in Regulation 181 of the Education Act, this plan should contain 
the following information related to the strength and needs of the student: 
 

• Educational expectations. 

• Modifications, accommodations, strategies, resources. 

• Evaluation of progress. 

• Long-term goals. 

• Transition. 
 
In addition, the Board has implemented the requirements for IEPs outlined in the Ministry 
Standards:  Special Education in Ontario Kindergarten to Grade 12 Policy & Resource Guide 
2017 (draft). 
 
Development and Dispute Resolution 
 
IEPs are developed through a consultative process, including school staff, parents/guardians 
and possibly students.  Special Education Resource Teachers and classroom teachers use all 
forms of current documentation in the OSR, assessment reports, and the IPRC information to 
develop the IEP.    Parents review the IEP and offer input on the student’s learning style and 
needs.   
 
Note – An IEP is a written plan – a working (living) document, changing over time, which 
describes the strengths and needs of a student as well as the Special Education program and 
services the student is receiving within the resources available to the Board.  If there is a conflict 
or disagreement between school staff and parents about the IEP, the principal will try to resolve 
the issue.  If it is not resolved, the principal may call the Superintendent of Special Education or 
Board Special Education staff to work with the parent and school staff to facilitate a resolution.  
There is a section on the IEP for the parent to record any disagreement or suggestions for 
changes. 
 
The Board contracts Fujitsu Consulting (Canada) Inc. for the IEP Engine – an interactive 
database for IEP development.  Fujitsu monitors, develops, customizes, updates, and supports 
all facets of the technology.  As there is not a blank template which can be included, a 
sample/test IEP developed in the Board’s database is included in Appendix F.  The sample IEP 
will be updated to the new template once it is in production in the 2021-2022 school year. 
 
Submission to the Ministry – Fall 2006 
 
IEPs were submitted for audit to the Ministry in the fall of 2006.  A team of administrators and 
parent representatives attended the regional IEP Collaborative Review in April 2007, receiving 
feedback and an indication that support for improving the writing of IEPs would be forthcoming 
in future months.   
 

Section 10 – Individual Education Plans (IEPs) 
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Our Board subsequently held two sessions for principals and SERTs in the fall of 2007, in 
collaboration with Ministry personnel, at which time the writing of expectations in the IEP was 
covered in detail.  These workshops were very well received, providing relevant and timely 
information to key personnel in our schools. 
 
 
Ongoing 
 
We continue to provide a strong focus on writing clear, relevant IEPs that are meaningful to 
students and their parents/guardians.  In-service training is held each year and ongoing support 
is provided throughout the year. 
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Section 11 – Transition Planning 
 

 
 
 
As part of the Individual Education Plan, any provisions of the regulation that apply to the IEP also 
apply to the transition plan. District School Board Ontario North East adheres to Ministry of 
Education Policy/Program Memorandum (PPM) No. 156, Supporting Transitions for Students 
with Special Education Needs, which came into effect on September 2, 2014. PPM 156 directs 
that transition plans be considered for ALL students who have an IEP, and, at the Board’s 
discretion, transition plans may be developed for students who receive Special Education 
programs and/or services but do not have an IEP and/or have not been identified as exceptional. 
The school principal is responsible for ensuring that student transition plans are developed, 
implemented, and maintained in accordance with the requirements. 
 
Transition plans must be personalized for students; developed and reviewed in consultation with 
the parent(s)/guardian(s) or student (as appropriate). Consultation should also involve relevant 
community agencies and/or partners (as necessary) and/or a post-secondary institution (where 
appropriate). Every transition plan must include the following elements: 
 

• Specific and realistic transition goals and required support needs. The goals must reflect the 

strengths, needs and interests of the student. 

• The actions required, now and in the future, to achieve the stated goals. The actions must 

build on the student’s identified strengths, needs and interests. 

• Roles and responsibilities – The person or agency responsible for or involved in completing 

each of the identified actions. (i.e., the student, parents, educators, providers of specialized 

support and services, community agencies). 

• Timelines for the implementation and/or completion of each of the identified actions. 

Transition planning is targeted and must consider context variables and individual student 
needs. Planning for transitions is incorporated into the Individual Education Plan with specific 
goals, strategies, and steps to facilitate the transition(s). 
 
Differing kinds of school-based transitions require different degrees of support. Simpler 
transitions might involve a student transitioning from activity to activity within a classroom or 
between locations within the school. More complex transitions might involve changes to 
students’ pathways in terms of location, school and/or program and may require significant 
support from adults. 
 

Education Transitions 

• School Entry – new to school, new to Board, school to school, entry to school in JK, from an 
outside agency to school. 

• Within School – between grades, from one program area or subject to another. 

• Exit to post-secondary – pathways to college, university, work, etc. 

 

http://www.edu.gov.on.ca/extra/eng/ppm/ppm156.pdf
http://www.edu.gov.on.ca/extra/eng/ppm/ppm156.pdf
http://www.edu.gov.on.ca/extra/eng/ppm/ppm156.pdf
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Community Transitions 

• Links to Resources – transition to agencies, services, funding and/or respite. 

• Recreation and Leisure – support to access after school programs, summer camps. 

• Managing in the Community – TTC training, mobility in the community, life skills beyond 
school (e.g., cooperative work experience placements; preparing for independent or 
assisted living). 

 

Employment Transitions 
 

• Unpaid Volunteer – various opportunities that would allow students to meet the criteria of 40 
volunteer hours for graduation and/or develop experiences for future pathways, co-op 
placements. 

• Paid – part-time work, apprenticeships. 

 

Effective transition plans provide the foundation for successful transitional experiences. 

 

 

 

 



  

SPECIAL EDUCATION BOARD PLAN 2021-2022 35 

 

 
 
 
School staff and parents are informed about the programs and services of the Provincial and 
Demonstration Schools. 
 
The following information is from The Ministry Standards for School Boards’ Special Education 
Plans (2000). 
 
Provincial Schools and Provincial Demonstration Schools: 
 

• Are operated by the Ministry of Education. 

• Provide education for students who are deaf or blind, or who have severe learning 
disabilities. 

• Provide an alternative education option. 

• Serve as regional resource centers for students who are deaf, blind, or deaf-blind. 

• Provide preschool home visiting services for students who are deaf or deaf-blind. 

• Develop and provide learning materials and media for students who are deaf, blind, or deaf-
blind. 

• Provide school board teachers with resource services. 

• Play a valuation role in teacher training. 

Each provincial Demonstration School has a maximum enrolment of forty students.  The 
language of instruction at the Amethyst, Sagonaska, and Trillium schools is English; at Centre 
Jules-Léger, instruction is in French. 

Application for admission to a provincial Demonstration School is made on behalf of students by 
the school board, with parental/guardian consent.  The Provincial Committee on Learning 
Disabilities (PCLD) determines whether a student is eligible for admission. 

Although the primary responsibility to provide appropriate educational programs for students 
with learning disabilities remains with School Boards, the Ministry recognizes that some 
students require a residential school setting for a certain period-of-time. 
 
The Demonstration Schools were established to: 
 

• Provide special residential education programs for students between the ages of 5 and 21 
years. 

• Enhance the development of each student’s academic and social skills. 

• Develop the abilities of the students enrolled to a level that will enable them to return to 
programs operated by a local school board within two years. 

 
In addition to providing residential schooling for students with severe learning disabilities, the 
provincial Demonstration Schools have special programs for students with severe learning 
disabilities in association with attention-deficit/hyperactivity disorder (ADD/ADHD).  These are 
highly intensive, one-year programs. 
 
The Trillium School also operates Learning for Emotional and Academic Development (LEAD), 
a special program for students with severe learning disabilities who require an additional level of 
social/emotional support. 

Section 12 – Provincial and Demonstration 
Schools in Ontario 
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Further information about the academic, residential, LEAD, and LD/ADHD programs is available 
from the Demonstration Schools through the Special Needs Opportunity Window (SNOW) 
website at www.pstnet.ca . 

An in-service teacher education program is provided at each Demonstration School.  This 
program is designed to share methodologies and materials with teachers in Ontario school 
boards.  Information about the programs offered should be obtained from the schools 
themselves. 

 
 
The W. Ross Macdonald School: School for the Blind and Deaf-Blind is located in Brantford 
and provides education for students who are blind, visually impaired, or deaf-blind.   
 
The school provides: 
 

• A provincial resource centre for the visually impaired and deaf-blind. 

• Support to local school boards through consultation and the provision of special learning 
materials, such as Braille materials, audiotapes, and large print textbooks. 

• Professional services and guidance to ministries of education on an inter-provincial, 

cooperative basis. 

Programs are tailored to the needs of the individual student and: 
 

• Are designed to help these students learn to live independently in a non-sheltered 

environment. 

• Are delivered by specially trained teachers. 

• Follow the Ontario curriculum developed for all students in the province. 

• Offer a full range of courses at the secondary level. 

• Offer courses in special subject areas such as music, broad-based technology, family 

studies, physical education, and mobility training. 

• Are individualized, to offer a comprehensive “life skills” program. 

• Provide through home visiting for parents and families of preschool deaf-blind children, 

assistance in preparing these children for future education. 

Provincial Schools for the Deaf 

 
The following Provincial Schools offer services for deaf and hard-of-hearing students: 
 

• Sir James Whitney School for the Deaf in Belleville (serving eastern Ontario). 

• Ernest C. Drury School for the Deaf in Milton (serving central and northern Ontario). 

• Robarts School for the Deaf in London (serving western Ontario). 

http://www.pstnet.ca/
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• Centre Jules-Léger in Ottawa (serving francophone students and families throughout 
Ontario). 
 

These schools provide elementary and secondary school programs for deaf students from 
preschool level to high school graduation.  The curriculum follows the Ontario curriculum and 
parallels courses and programs provided in school boards.  Each student has his or her special 
needs met as set out in his or her Individual Education Plan (IEP).   
 
Schools for the Deaf: 
 

• Provide rich and supportive bilingual/bicultural educational environments which facilitate 
students’ language acquisition, learning, and social development through American Sign 
Language (ASL) and English. 

• Operate primarily as day schools. 

• Provide residential facilities five days per week for those students who do not live within 
reasonable commuting distance from the schools. 

 
Admittance to a Provincial School is determined by the Provincial Schools Admission 
Committee in accordance with the requirement set out in Regulation 296. 
 
Each school has a Resource Services Department, which provides: 
 

• Consultation and educational advice to parents of deaf and hard-of-hearing children and 
school board personnel. 

• Information brochure. 

• A wide variety of workshops for parents, school boards, and other agencies. 

• An extensive home-visiting program delivered to parents of deaf and hard-of-hearing 
preschool children by teachers trained in preschool and deaf education. 

 
 
Transportation to and from Provincial Schools 
 
Students are transported by air and by land, both when traveling to and from school. 
District School Board personnel in each region make all the travel arrangements in consultation 
with the families, transportation providers, the escorts (as required) and provincial schools.  
Consistency of routine and personnel involved are a prime consideration for the students and 
their families.  The Transportation Officer will facilitate all travel arrangements. 
 
The Superintendent of Special Education must be aware of all travel arrangements.  Emergency 
contacts are distributed to Board personnel/escorts/parents/students in the event of illness, 
inclement weather, flight cancellations, other delays, etc. 
 
 
District School Board Ontario North East Students attending Provincial Schools 2020-2021 
 

Provincial School # of students attending 

W. Ross MacDonald   
(School for the visually impaired, blind and deaf blind) Brantford, 
Ontario 

0 

Sagonaska (school for the learning disabled) 0 

Sir James Whitney (school for the deaf) 0 
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ELEMENTARY AND SECONDARY PANELS (2020-2021) 
 

 
SPECIAL EDUCATION STAFF FTES STAFF QUALIFICATIONS 

Elementary Secondary 

1.     TEACHERS OF EXCEPTIONAL STUDENTS 

1.1  Teachers for resource-withdrawal programs 17.1 6.0 
Special Education AQ  
(Specialist Preferred) 

1.2  Teachers of self-contained classes 33.0 29.34 
Special Education AQ  
(Specialist Preferred) 

2.      OTHER SPECIAL EDUCATION TEACHERS 

2.1    Itinerant teachers 
Itinerant Teacher of the Deaf 
Assessment/Technology SERT 
 

0.5 
0 

0.5 
0 

The Deaf Specialist, Teacher of the Hard of 
Hearing/Listening and Spoken Language Specialist, 
Certified Auditory Verbal Educator 

Special Education Specialist 

2.2    District SERTs 1.0 1.0 Special Education Specialist 

2.3    District Administrator 0.5 0.5 
Special Education Specialist / 
Principal Qualifications 

2.4    Consultants 0 0  

3.      EDUCATIONAL ASSISTANTS IN SPECIAL EDUCATION  

3.1    Educational assistants 97.0 41.5 EA Diploma or Equivalent 

4.      OTHER PROFESSIONAL RESOURCE STAFF 

4.1    Psychologists Contracts  

4.2    Psychometrists 0 0  

4.3    Psychiatrists 0 0  

4.4    Speech-language pathologists Contracts  

4.5    Audiologists Partnerships  

4.6    Occupational therapists Partnerships  

4.7    Physiotherapists Partnerships  

4.8    Mental Health Nurse Partnership  

4.9    Social worker 0 3.0 Master’s in Social Work preferred 

4.10  Mental Health Leader 0.5 0.5 Master’s Degree- relevant discipline 

5.      PARAPROFESSIONAL RESOURCE STAFF 

5.1    Orientation and mobility personnel Contracts  

5.2.   Oral interpreters (for deaf students) 0 0  

5.3    Sign interpreters (for deaf students) 0 0  

5.4    Transcribers (for blind students) 0 0  

5.5    Interveners (for deaf-blind students) 0 0  

5.6    Auditory-verbal therapists – Communication Assistants Contracts  

5.7    Child & Youth Workers 17.0 0 CYW Diploma 

TOTAL 166.6 82.34  

TOTAL STAFF  248.94 FTE  

 
 
 
 
 

Section 13 – Special Education Staff 
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Goals for Special Education Staff Development 

• To keep staff current with new Ministry initiatives, legislation requirements. 

• To promote professional development and expertise in the field of Special Education and 
programming. 

• To build capacity to optimize learning for students with special needs. 

• To foster ongoing improvement in practice. 
 
Input for Staff Development 

• By request through Principal. 

• By recommendation of SEAC. 

• By request of Teacher, Educational Assistant and/or Child and Youth Worker.  
 

Determination of Priorities 

• Consideration of identified needs. 

• New requirements/initiatives from Ministry. 

• New teachers are “linked” and “mentored” with another Special Education Resource 
Teacher with a similar school role and expertise. 

• Exceptionality requirements. 
 

Budget Money/Funds for Professional Development 

• Cost sharing. 

• Agencies and organizations offer some workshops at no cost, some at a reduced 
registration fee. 

• Professional development opportunities with coterminous Boards/other Ministries. 

• 25% of the Special Education budget is spent on staff development in Special Education. 

• Discretionary decisions of schools to allocate budgetary funds towards professional 
development in Special Education. 

• Accessing school-based training outside of instructional periods (e.g., during staff meeting) 
or providing release during the school day (cost of staff release would apply). 
 
 

SPECIAL EDUCATION BUDGET FOR PROFESSIONAL 
DEVELOPMENT 2020-2021 SCHOOL YEAR 

Academic Elementary $19 800.00 

Secondary $6 030.00 

Non-Teaching Elementary $8 000.00 

Secondary $5 000.00 

TOTAL $38 830.00   

 

Section 14 – Staff Development 
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Types of Staff Development 
 
District School Board Ontario North East provides staff development in several ways.  Due to 
the extended geographical area of the Board, localizing in-service or the use of video 
conferencing is considered whenever possible.  Common strategies to provide in-service 
training include:  
  

• In-service sessions for general education teachers. 

• Specialized in-service for SERTs/ EAs/CYWs. 

• Training in new processes, procedures, programs for staff. 

• Consultation/presentation by specialized professionals. 

• Attendance at regional or provincial conferences/sessions. 

• Certification courses and recertification. 

• Attendance at Ministry workshops. 

• Opportunities for research into specific areas of need. 

• Individual consultation. 

• Presentation to staff, school councils. 

• Supported visits to sites of expertise. 

• Use of instructional coaches to support initiatives. 
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District School Board Ontario North East purchases personalized equipment which is 
provided for student use at school for instructional, care, and mobility purposes.  All 
personalized equipment must be recommended and supported by a current professional 
recommendation and assessment.   
 
 
The Special Equipment Amount (SEA) provides funding to School Boards to assist with the 
costs of this equipment.  There are two components to SEA funding: 
 
1.  The Per Pupil Amount allocation is for purchase and/or lease of all recommended 
equipment and peripherals (i.e., personal iPads, computers and related applications, software, 
and devices), service contracts, technician costs and training that are required to make the 
equipment operational for use by students with Special Education needs.  In 2020-2021, our 

Board’s Per Pupil Amount was $245 458.  This lump sum amount will enable the School Board 
to seek bulk purchases and Board licenses, as well as other efficiencies that will help decrease 
unit costs. 

 
2.  SEA claims-based funding is for purchase of all non-technology-based equipment, which 
may include sensory, hearing, vision, personal care, and physical assist equipment.  This 
funding will cover the cost of an individual student’s equipment needs more than $800 in the 
year of purchase; School Boards are responsible for the first $800 in cost for any claims-based 
equipment purchased per student per year.  In 2020-2021, Special Education budgeted for 43 
claims, based on previous years’ averages, with the realization that should we receive claims 
more than that number, the necessary $800 per claim will be allocated so that students’ Special 
Education needs can be met in a timely manner. 
 
District School Board Ontario North East Policy number 2.1.22 guides the purchase, use and 
care of personalized equipment. 
 
If a student who has been provided with SEA equipment transfers to another school 
board, the equipment is portable, and must move to the new school board at their 
request, with the receiving school board assuming responsibility for the shipping costs.   
Likewise, if a student with SEA personalized equipment transfers to a school in our 
school board, transfer of the student’s equipment may be requested, and we will 
assume responsibility for any associated costs.  This follows the Ministry Guidelines for 
SEA equipment (Spring 2018). 
 
A centralized data base of all personalized equipment is maintained.  Surplus equipment 
is reallocated where possible, if it meets the criteria of the professional 
recommendations and if the equipment is safe and functional. 

 
 
 
 
 
 

Section 15 – Specialized Equipment 
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District School Board Ontario North East incorporates accessibility needs into renovation 
planning.  This improves the effective use of resources.  The Board has a multi-year plan to 
improve accessibility to schools and programs for special needs students as part of the planning 
process.  As some school buildings are old, accessibility is limited due to structural limitations 
but, where possible, ramping and washroom remodeling are planned to enable students to 
attend a neighborhood school.   
 
See Appendix G for current accessibility to schools within the Board area.  
 
 
 
 

 
 
 

 

 
 
 
 

 

Section 16 – Accessibility of School Buildings 
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ACCESSIBLITY PLAN 2021 TO 2024 

Updated June 2021 

SCHOOLS 

BERTHA PUBLIC SCHOOL 

CENTRAL PUBLIC SCHOOL 

CLAYTON BROWN PUBLIC SCHOOL/ HEARST HIGH SCHOOL (JK-12) 

COCHRANE PUBLIC SCHOOL 

DIAMOND JUBILEE PUBLIC SCHOOL 

ECOLE SECONDAIRE COCHRANE HIGH SCHOOL  

ELK LAKE PUBLIC SCHOOL 

ENGLEHART HIGH SCHOOL (7-12) 

ENGLEHART PUBLIC SCHOOL 

FEDERAL PUBLIC SCHOOL 

GOLDEN AVENUE PUBLIC SCHOOL 

IROQUOIS FALLS PUBLIC SCHOOL 

IROQUOIS FALLS SECONDARY SCHOOL (7-12) 

J.H. KENNEDY PUBLIC SCHOOL 

ELEVATOR       2023-2024  

KAPUSKASING HIGH SCHOOL 

KERNS PUBLIC SCHOOL 

KIRKLAND LAKE DISTRICT COMPOSITE SCHOOL (7-12) 

NEW LISKEARD PUBLIC SCHOOL (WEST WING) 

ACCESSIBLE WASHROOM      2020-2021  

NEW LISKEARD PUBLIC SCHOOL (EAST WING) 

PINECREST PUBLIC SCHOOL 

R. ROSS BEATTIE PUBLIC SCHOOL 

ROLAND MICHENER SECONDARY SCHOOL (7-12) 

ELEVATOR    2020-2021 

SCHUMACHER PUBLIC SCHOOL 

SMOOTH ROCK FALLS PUBLIC SCHOOL 

TEMAGAMI PUBLIC SCHOOL 

ELEVATOR    2023-2024  

TIMISKAMING DISTRICT SECONDARY SCHOOL (7-12) 

TIMMINS CENTENNIAL PUBLIC SCHOOL 

TIMMINS HIGH & VOCATIONAL SCHOOL 

W.E. MILLER PUBLIC SCHOOL 
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District School Board Ontario North East recognizes that some students with Special 
Education needs will require specialized transportation arrangements to travel to the local 
school while other students may be transported to a special program at another site.  Approval 
for any specialized arrangements is required in writing from the Superintendent responsible for 
Special Education through the completion of the online digital form:   
 
https://geoquery.netribus.ca/Workflow/Default.aspx 
 
 

Students/Programs 
    

Access Details 

Special Education Programs School Bus/or 
Alternative per 
request form 

• Access to regular school bus or 
wheelchair accessible bus 

• Attendant/Monitor available on some 
buses as per reviewed need 

• Special needs only bus routes 

• Harnesses/Car seats 

• Fee for service alternative transportation 

Regular Classroom Bus Services • JK/SK – home or distance to group 
stop of < 0.3 km 

• Gr. 1-3 > 0.8 km 

• Gr. 4-8 > 1.6 km 

• Gr. 9-12 > 2.6 km 

Care/Treatment/Correctional 
Facilities 

As needed Use of “Special Request” form 

Ontario Schools or 
Residential facilities for 
exceptional students 

 The Board will provide resident students 
transportation to and from their residence 
and the Provincial or Demonstration 
Schools as per the schedule established 
by the facility. 

Summer School Programs  
(if offered) 

 The Board may provide transportation for 
summer school.  In the northern areas the 
student must reside more than 1.6 km 
from the school.  This is dependent on the 
demand and number of students. 

 

• The Board’s transportation plan always considers what is best for the individual student.   

• Accommodations and adjustments are made on an “as needed” basis. 

• Buses will pick up and drop off registered students at their permanent place of residence on 
a serviced public road or on an access route maintained by publicly funded services. 

• The Transportation Policy can be accessed through the Board’s website: www.dsb1.ca  
 
 
 
 

Section 17 – Transportation 

https://geoquery.netribus.ca/Workflow/Default.aspx
http://www.dsb1.ca/
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Safety 
 

• All buses must be certified as school buses and meet the Federal and Provincial 
requirements and regulations. 

• Any new safety criteria are incorporated into the tendering process for carriers. 

• Bus drivers for wheelchair accessible buses are trained in securing of wheelchairs during 
transit and operation of the lifts for entry and exit. 

• Bus monitors are placed on buses for some high-needs students, by written request to the 
Superintendent of Education (specifying documented needs and time frames). 

• Alternative arrangements to a school bus may be made for health, safety, behavioural 
issues by completing a “Request for Special School Bus Transportation” form. 

• The Board is supporting carriers in offering the initial training for school bus drivers in 
anaphylaxis, First Aid, CPR, fire extinguishers, and epi-pens.  

 
Provincial Schools 
Students attending the Provincial and Demonstration Schools are provided with transportation 
to these schools via air and ground providers and escorts as required.  Transportation 
arrangements are made by the Board transportation officers in consultation with the Special 
Education Department and parents.  See Provincial School Section of the Board for further 
information. 
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COMMUNITY AGENCY & ASSOCIATIONS 
PAMELA STAGER, Ph.D. 
Cochrane Timiskaming Resource Centre 
 
Manager of Infant Development Program 
and Professional Resource Team 
600 Toke Street 
Timmins, ON P4N 6W1 
1-888-267-8181 (work) 
705-264-4255 (fax) 
pstager@ctrc.on.ca 
 

MARGARET EDWARDS 
First Nation’s Representative 
 
Wahgoshig First Nation 
310 Penatuche Rd.  
Matheson, ON P0K 1N0 
705-273-2055 (work) 
medwards@wahgoshigfirstnation.com  

AGENCY REPRESENTATIVE 
VACANT 
 
  
 

AGENCY REPRESENTATIVE 
VACANT 

 
 
 
 

 

PARENT REPRESENTATIVES 

CHRISTINE HEAVENS (CHAIR) 
 
PO Box 715 
Schumacher, ON P0K 1G0 
705-288-5271 (home) 
705-235-3211 Ext 2139 (work) 
heavensc@northern.on.ca 

 

TRUSTEE REPRESENTATIVES 
BOB BRUSH – Central 
 
705-288-4974 
bob.brush@dsb1.ca 
 

CINDY PYE-REASBECK – North 
 
705-332-2844 
cindy.reasbeck@dsb1.ca 

VAL FULLER – South 
 
705-648-3364 
val.fuller@dsb1.ca 
  

STEVE MEUNIER - Alternate 
 
705-288-5363 
steve.meunier@dsb1.ca   

Section 18 – Special Education Advisory 
Committee (SEAC) 

mailto:gdowe@ctrc.on.ca
mailto:medwards@wahgoshigfirstnation.com
mailto:heavensc@northern.on.ca
mailto:bob.brush@dsb1.ca
mailto:cindy.reasbeck@dsb1.ca
mailto:val.fuller@dsb1.ca
mailto:steve.meunier@dsb1.ca
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Special Education Advisory Committee Meetings Schedule 

 

2021-2022 
 

September 8, 2021 

October 6, 2021 

November 3, 2021 

December 15, 2021 

January 19, 2022 

February 2, 2022 

March 2, 2022 

April 6, 2022 

May 4, 2022 

June 8, 2022 

  
Special Education Advisory Committee meetings are held at the Schumacher Board Office, at 
153 Croatia Avenue, Schumacher, Ontario at 12:00 noon, with audio and video conferencing to 
the New Liskeard Board Office, and Kirkland Lake District Composite School.  Any change of 
location or time is posted on our website.  For further information please call 705-360-1151 ext. 
17642. 
 
The Special Education Advisory Committee has participated in the following during the 2020-
2021 school year: 
 

• The review of the Special Education Audit and the ongoing implementation of many of the 
recommendations provided therein. 

• Review of the Draft version of the DSB Ontario North East Board Improvement Plan with 
recommendations to the Board. 

• Presentation and overview of the Special Education Budget, by P. Fong-West, 
Superintendent of Business. 

• Strategic Plan Consultation for 2021-2025 

• Review and update of Special Education Board Plan 2021-2022. 

Communication of SEAC Information to Parents  
 
a. Meetings of the Special Education Advisory Committee are open to the public and are 

advertised in August in all area newspapers and on the Board’s website www.dsb1.ca  
The date, time, and location of each meeting of the upcoming school year are given.  Any 
changes are posted on our website. 

 
b. Official minutes of the Special Education Advisory Committee are recorded and presented to 

the public at the monthly Board Meeting.   

 
c. A public non-affiliate representative sits on the Special Education Advisory Committee. 
 
d. A contact list of Special Education Advisory members as the Board’s support exists with the 

Special Education Plan and is available to staff to assist parental inquiries. 
 

http://www.dsb1.ca/


  

SPECIAL EDUCATION BOARD PLAN 2021-2022 48 

 

phlets on Special Education are published and circulated at the school level as well as the 
Board offices for parents and staff to access.  These pamphlets are regularly offered to parents 
for information. 
 
 
The transition of students with special needs into and from Board programs requires advance 
planning, co-ordination and communication.  The Superintendent responsible for Special 
Education is responsible for overseeing these transition processes and ensures that school and 
central Special Education support staff work together with parents and community agencies.  A 
successful transition is very important in maximizing the educational opportunities for a student. 
For all areas of dialogue and sharing of information, parental/guardian consent for release of 
information is obtained in advance of any communication. 
 

Pre-School/Nursery/Day Care Programs 

• Parents share information at registration. 

• School holds case conference considering assessments and reports. 

• School staff may visit student at preschool setting. 
 

Pre-School/Deaf/Blind 

• Parents currently supported by provincial school staff share information at registration. 

• Case conference for transition plan to determine student needs for accommodated/modified or 
alternative program. 

• School staff may visit student at preschool setting. 
 

Pre-School Speech Language 

• Parents present documentation at registration indicating ongoing services, student needs or 
accommodations (e.g., for environmental use of baffles). 

 

Pre-School/Autism 

• Parents share information at registration. 

• School holds case conference to plan for transition including student needs, program 
requirements, supports required, on-going agency supports (e.g., IBI), training requirements. 

 

Care/Treatment/ Correctional 

• Case conference in advance of school entry (if possible) to determine student needs, program 
placements, support requirements, personalized equipment, accommodations, transportation. 

 

Entry from other Boards 

• Parental consent for liaison between receiving school principal and Special Education staff, 
with the sending school personnel and external agency supports, including release of 
documentation. 

 

Students leaving Board 

• With parental and/or student consent, conferencing to share information key for placement 
and programming needs. 

 

NOTE – Each individual student presents with specific considerations at a varying degree of 
severity.  The personnel involved and the depth of pre-placement conferencing will be 
determined by the severity of considerations and the complexity of the issues that need to be 
addressed in sharing critical information.  

Section 19 – Co-rdination of Services with 
Other Ministries and Agencies 
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Further to the April 2014 Ministry directive, the Special Education Board Plan has been updated, 
amended, and reviewed, in consultation with SEAC.  The completed Ministry checklist was 
forwarded to the Ministry of Education local district office by the July 31st deadline.  The Special 
Education Board Plan will continue to be posted on the Board’s website for public access, with 

the updated version available in September 2021.   The website address is www.dsb1.ca  
 
A reference copy of the complete document is available: 
 

• In the Director’s office in Timmins. 

• In the Superintendents’ offices in Timmins and New Liskeard. 

• In the Chair’s office in Timmins. 

 
Copies are available to the public by calling the office of the Superintendent of Special 
Education at 1-705-360-1151 or 1-800-381-7280, Extension 17642.  
 

 
  

Section 20 – Submission and Availability of       
School Board Plans 

http://www.dsb1.ca/
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APPENDIX A  Specialized Health Support Services list 
 
APPENDIX B  Request for Special School Bus Transportation 
 
APPENDIX C  Information Regarding the Special Needs of Kindergarten Students New   
   to the Board  
 
APPENDIX D  Special Education Guide for Parents and Students 
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APPENDIX F  Sample (test) Individual Education Plan from the IEP Engine 
 
APPENDIX G  Accessibility Chart 
 
APPENDIX H  Special Education Acronyms 

 

 

Section 21 – Appendices  
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SPECIALIZED HEALTH SUPPORT SERVICES LIST 
 

Specialized Health 
Support Service 

Agency or position of 
person who performs 
the service (e.g., 
NELHIN, Board staff, 
parent, student) 

Eligibility criteria for 
students to receive 
the service 

Position of person 
who determines 
eligibility to receive 
the service and the 
level of support 

Criteria for 
determining when 
the service is no 
longer required 

Procedures for resolving 
disputes about eligibility and 
level of support (if available) 

 
Nursing 

NELHIN Medical Report NELHIN Case Manager Case File Review Interagency Case Conference 

 
Occupational Therapy 

CTCTC, NELHIN 
As per agency 
mandate 

Case Manager Case File Review Interagency Case Conference 

 
Physiotherapy 

CTCTC, NELHIN 
As per agency 
mandate 

Case Manager Case File Review Interagency Case Conference 

 
Nutrition 

Parent/Student 
Health Unit, NELHIN 

Medical Report/ 
Parent/Self-Referral 

Principal/Coordinator 
Case Conference 

Case File Review Interagency Case Conference 

 
Speech and language 
therapy 

NELHIN, CTCTC, CTRC, 
PHU, THU, School staff  

Agency mandate and 
assessment 

Case Manger Case File Review 
Case Conference – 
school/parent/agency 

Language Services SLP 
(Board Contact) 

NELHIN, CTCTC, PHU, 
THU 

Agency mandate and 
assessment 

Case Manager Case File Review Interagency Case Conference 

Administering of 
prescribed medications 

Principal or designate, 
NELHIN  

Signed consent and 
medical verification 

Medical Doctor 
Case file Review/ 
Medical Notification 

Case Conference -  
school/parent/doctor 

 
Catheterization 

NELHIN - may train 
staff/EAs/student to 
monitor 

Medical 
Documentation 

NELHIN Case Manager, 
Principal 

Case File Review Interagency Case Conference 

 
Suctioning 

NELHIN Medical Report NELHIN Case Manager Case File Review Interagency Case Conference 

 
Lifting and positioning 

NELHIN, CTCTC, School 
staff 

As per professional 
report 

Agency Case Manager Case File Review Interagency Case Conference 

 
Assistance with mobility 

CNIB, CTCTC, NELHIN, 
school staff  

As per agency 
mandate and 
assessment 

Agency Case Manager Case File Review Interagency Case Conference 

 
Feeding 

NELHIN 
As per professional 
report 

Case Manager Case File Review Interagency Case Conference 

 
Toileting 

CTCTC, CTRC, NELHIN, 
School staff 

As per assessment 
report 

Case Manager Case File Review Interagency Case Conference 

   
NELHIN – North East Local Health Integration Network (www.nelhin.on.ca)    PHU – Porcupine Health Unit (www.porcupinehu.on.ca)    

 CTRC – Cochrane Temiskaming Resource Centre (www.ctrc.on.ca)    THU – Timiskaming Health Unit (www.timiskaminghu.com) 

  CTCTC – Cochrane Temiskaming Children’s Treatment Centre (www.nt.net/~children/)  CNIB – Canadian National Institute for the Blind (www.cnib.ca) 
 

APPENDIX A 
 
APPENDIX A 
 
APPENDIX A 
 
APPENDIX A 

http://www.nelhin.on.ca/
http://www.porcupinehu.on.ca/
http://www.ctrc.on.ca/
http://www.timiskaminghu.com/
http://www.nt.net/~children/
http://www.cnib.ca/


  

SPECIAL EDUCATION BOARD PLAN 2021-2022 APPENDICES 

 

  APPENDIX B  



  

SPECIAL EDUCATION BOARD PLAN 2021-2022 APPENDICES 

 

 
INFORMATION REGARDING THE SPECIAL NEEDS OF KINDERGARTEN STUDENTS NEW TO THE BOARD 

 

Child’s Name: M    F  Date of Birth: 

             Surname       /       First   Y           M          D           
 

Parents/Guardian: Telephone: 

Address: (Bus.): 

Postal Code:  

 
School Registering at: 

 
For School Year: 

 
Description of student’s special needs (please be specific): 

 

 

 

 
Is your child currently receiving any therapy/treatment/agency support?   Yes      No  

List agency:   

 
Is your child currently receiving resource support in a preschool program they are attending?   
Yes            No  

If so, where? 

 
Does medication need to be administered during school hours?  Yes     No  

Other pertinent medical information (e.g. trach/tube feeding/asthma/allergies and degree of risk): 

 

 

 
Will your child require special assistance with Self Care? 
   - toileting  Yes   No  
   - dressing  Yes   No  
   - eating/drinking Yes   No   

If yes, describe: 

 

 

 

Special Equipment/Devices Required – e.g., wheelchair/walker: 

 

 
 

“This information is collected pursuant to the Board’s education responsibilities as set out in the Education Act and its regulations. 
The information is collected for education purposes and is within the guidelines set out in the Municipal Freedom of Information and 

Protection of Privacy Act, 1989.” 

 
Principal Note:  Copy of completed form to be forwarded to:  

Jody Pecore, Special Education Administrator and Vice-Principal  

APPENDIX C 

 
APPENDIX C 

 
APPENDIX C 
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District School Board Ontario North East 

The Education Act requires that School Boards provide Special Education programs and services 
for the “exceptional” students.  This guide has been designed to provide you with information 
about the Identification, Placement, and Review Committee (IPRC), and to set out for you the 
procedures involved in identifying a student as exceptional, determining the student’s placement, 
or appealing such decisions if you do not agree with the IPRC.  If, after reading this guide, you 
require more information, please contact the principal of your child’s school or visit our website:  
https://www.dsb1.ca/Programs/Special%20Education/Pages.  If you wish to receive this guide in 
Braille, large print, or audio format, please contact the principal of your child’s school.   When 
used in this guide, the word “parent” includes guardian. 
 
 
 

 

 

Special Education Guide 
for Parents and Students 

 
 
 

   Our Vision:           Empowering all learners to achieve personal excellence. 

 

   Our Mission:       Together, we inspire innovation and a passion for learning. 

 

   Our Priorities:        EQUITY  INNOVATION    CULTURE      
 

District School Board Ontario North East believes 
that: 

• Every student is a valued and welcomed member 
of our learning community. 

• All children and youth have unique strengths, 

and can succeed given the necessary support, 

services and programming. 

• All students should be educated in an 

environment of learning which will assist in 

developing their maximum, individual potential. 

• It is a continuous pursuit to develop and 

implement the programs and services that will 

both address the needs of the learner and reflect 

the beliefs of the Board. 

 

APPENDIX D 

https://www.dsb1.ca/Programs/Special%20Education/Pages
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What is an IPRC? 
Regulation 181/98 requires that all School Boards set up Identification, Placement, and Review 
Committees (IPRCs).  An IPRC is composed of at least three people, appointed by the Board, 
one of whom must be a principal or supervisory officer of the Board. 

 
What is the function of an IPRC? 
An IPRC will: 

• Decide whether your child should be identified as exceptional. 

• Identify the areas of your child’s exceptionality (according to the categories and definitions 
provided by the Ministry of Education and Training). 

• Decide an appropriate placement for your child; and 

• Review the identification and placement at least once in each school year, unless waived by 
the parent. 

 
Who is identified as an exceptional student? 
The Education Act defines an exceptional student as “a pupil whose behavioural, 
communicational, intellectual, physical, or multiple exceptionalities are such that he or she is 
considered to benefit from placement in a Special Education program”.  Students are identified 
according to the categories and definitions provided by the Ministry of Education.  A copy of 
these can be provided by the principal of your child’s school. 
 

What is a Special Education program? 
A Special Education program is defined in the Education Act as an educational program that: 

• Is based on and modified by the results of continuous assessment and evaluation; and 

• Includes a plan (called an Individual Education Plan or IEP) containing specific objectives and 
an outline of Special Education services that meet the needs of the student and include a 
range of placement options. 

 

What are Special Education services? 
Special Education services are the resources, including support staff and equipment required for 
development and implementation of the Special Education program.  

What is an IEP? 
An IEP is an Individual Education Plan developed for your child in consultation with parents and 
the student, (where the student is 16 years of age or older).   
It must include: 

• A description of the student’s strengths and needs and specific educational expectations. 

• An outline of the Special Education program and services that will be received. 

• A statement about the methods by which your child’s progress will be reviewed; and  

• A transition plan that includes the specific goals, actions required, person(s) responsible for 
actions, and timelines for each educational transition where the student requires support. 

 
The IEP must be completed within 30 school days after placement in a program as determined 
by the IPRC.  The IEP will be placed in the student’s Ontario School Record (OSR) and parents 

 
 

 

 
 

 
 

A student does NOT have to be formally identified by the IPRC process 
to benefit from Special Education programs and/or services. 
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will receive a copy.  An IEP may be developed for students who are receiving Special Education 
supports and services but have not been formally identified as exceptional. For more information 
on the IEP, please refer to the Special Education in Ontario Policy and Resource Guide. (2017) 

 

How can parents be involved in developing their child’s IEP? 
Parents can assist with the development of the IEP by: 

• Participating in the IEP process. 

• Advocating for their child’s best interests. 

• Providing information about their child’s likes, dislikes, learning styles, interests, and reactions 
to situations, and about the talents and skills their child demonstrates in the home and 
community. 

• Reinforcing and extending the educational efforts of the teacher by providing opportunities to 
practice and maintain skills in the home; and 

• Maintaining open communication with the school. 

  

How is an IPRC meeting requested? 
The principal of your child’s school: 

• Must convene an IPRC meeting for your child, within 15 days of receiving your written request. 

• May (with written notice to you) refer your child to an IPRC when the principal and the child’s 
teacher (or teachers) believe that your child may benefit from a Special Education program. 

 

Can parents attend the IPRC meeting? 
Regulation 181/98 entitles parents and pupils (16 years of age and older): 

• To be present at and participate in all committee discussions about your child; and 

• To be present when the committee’s identification and placement decision is made. 

 

Who else may attend the IPRC meeting? 

• Other resource people such as your child’s teacher, Special Education staff, Board support 
staff, or the representative of an agency, who may provide further information or clarification. 

• Any person you may wish to speak on your behalf or support you and your child; and 

• An interpreter if one is required. (You may request the services of an interpreter through the 
principal of your child’s school.) 

• Students aged 16 and over, or by invitation of parents if younger. 
 
At least 10 days in advance of the meeting, the Chair of the IPRC will provide you with written 
notification of the meeting and an invitation to attend the meeting as an important partner in 
considering your child’s placement.  This letter will notify you of the date, time, and place of the 
meeting, and it will ask you to indicate whether you will attend.  Parents or the principal of the 
student’s school may make a request for the attendance of others at the IPRC meeting.  As a 
courtesy, the Chair of the IPRC should be notified in advance of any representative or additional 
resource personnel invited to attend.  Before the IPRC meeting occurs, you will receive a written 
copy of any information about your child that the Chair of the IPRC has received.  This may include 
the results of assessments and a summary of information. 

 
What if parents are unable to make the scheduled meeting? 
If you are unable to make the scheduled meeting, you may: 

• Contact the school principal to arrange an alternative date or time; or 
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• Let the school principal know you will not be attending, and as soon as possible after the 
meeting, the principal will forward to you, for your consideration and signature, the IPRC’s 
written statement of decision noting the decision of identification and placement and any 
recommendations regarding Special Education programs and services. 

 

What happens at an IPRC meeting? 
The Chair introduces everyone and explains the purpose of the meeting.  The IPRC will review 
all available information about your child: 

• Consider any reports that have been received by a professional. 

• Consider (subject to the provisions of the Health Care Consent Act, 1996) health or 
psychological assessments of your child conducted by a qualified practitioner if the committee 
feels that such an assessment is required to make a correct identification or placement 
decision. 

• Consider any information that you submit about your child or that your child submits if he or 
she is 16 years of age or older. 

• Identify the student’s strengths and areas of need. 
The committee may discuss any proposal for Special Education services for the child.  The 
committee members will discuss any such proposal at your request (or at the request of your child 
if the child is 16 years of age or older).  Parents are encouraged to ask questions and join in the 
discussion.  Following the discussion, after all information has been presented and considered, 
the committee will make its decision. 
 

What will the IPRC consider in making its placement decision? 
Before the IPRC can consider placing your child in a Special Education class, it must consider 
whether placement in a regular class with appropriate Special Education services will: 

• Meet your child’s needs; and  

• Be consistent with your preferences. 
If, after considering all of the information presented to it, the IPRC is satisfied that placement in a 
regular class will meet your child’s needs and that such a decision is consistent with your 
preference, the committee will decide in favor of placement in a regular class with appropriate 
Special Education services.  If the committee decides that your child should be placed in a Special 
Education class, it must state the reasons for that decision in its written statement of decision. 

 

What will the IPRC’s written Statement of Decision include? 
The IPRC’s written Statement of Decision will state: 
• Whether the IPRC has identified your child as exceptional. 
• Where the IPRC has identified your child as exceptional, the following information: 

o The categories and definitions of any exceptionalities identified as defined by the Ministry 
of Education. 

o The IPRC’s description of your child’s strengths and needs. 
o The IPRC’s placement decision; and 

o The IPRC’s recommendations regarding a Special Education program and Special 
Education services. 

o Where the IPRC has decided that your child should be placed in a Special Education 
class, the reasons for that decision. 

 
What happens after the IPRC has made its decision? 
If you agree with the IPRC decision, you will be asked to indicate, by signing your name, that you 
agree with the identification, placement and decisions made by the IPRC. 
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If the IPRC has identified your child as an exceptional student, and if you have agreed with the 
IPRC identification and placement decisions, the Board will promptly notify the principal of the 
school at which the Special Education program is to be provided of the need to develop an 
Individual Education Plan (IEP) for your child. 
 

Once a child has been placed in a Special Education program, can the placement 
be reviewed? 
A review IPRC meeting will be held within the school year, unless the principal of the school at 
which the Special Education program is being provided receives written notice from you, the 
parent, dispensing with the annual review. You may request an IPRC review meeting any time 
after your child has been in a Special Education program for 3 months. 
 

What does the IPRC Review consider and decide?  
With your written permission, the IPRC conducting the review will consider the progress your child 
has made in relation to the IEP. It will consider the same type of information that was originally 
considered by the IPRC, as well as any new information.  The IPRC will review the placement 
and identification decisions and decide whether they should be continued or whether a different 
decision should now be made. 
 

What can parents do if they disagree with the IPRC decision? 
If you do not agree with either the identification or placement decision made by the IPRC, you 
may: 

• Within 15 days of receipt of the decision, request that the IPRC hold a second meeting to 
discuss your concerns, or 

• Within 30 days of receipt of the decision, file a written Notice of Appeal with the secretary of 
District School Board Ontario North East, P.O. Box 1020, Timmins, ON   P4N 7H7. 

  
If you do not agree with the decision after the second meeting, you may file a Notice of Appeal 
within 15 days of your receipt of the decision.   
 
If you do not consent to the IPRC decision but you do not appeal it, the Board will instruct the 
principal to implement the IPRC decision. 

 

How do I appeal an IPRC decision? 
If you disagree with the IPRC’s identification of your child as exceptional or with the placement 
decision of the IPRC, you may, within 30 days of receipt of the original decision or within 15 days 
of receipt of the decision from the second meeting described above, give written notification of 
your intention to appeal the decision to Secretary of District School Board Ontario North East, 
P.O. Box 1020, Timmins, ON   P4N 7H7 

 

What happens in the appeal process? 
The appeal process involves the following steps: 

• The Board will establish a Special Education Appeal Board to hear your appeal.  The Appeal 
Board will be composed of three persons (one of whom is to be selected by you, the parent) 
who have no prior knowledge of the matter under appeal. 

• The Chair of the Appeal Board will arrange a meeting to take place at a convenient time and 
place, but no later than 30 days after the Chair has been selected (unless parents and Board 
both provide written consent to a later date). 



  

SPECIAL EDUCATION BOARD PLAN 2021-2022 APPENDICES 

 

• The Appeal Board will receive the material reviewed by the IPRC and may interview any 
persons who may be able to contribute information about the matter under appeal. 

• You, the parent, and your child if he or she is 16 years or older, are entitled to be present at, 
and to participate in, all discussions. 

• The Appeal Board must make its recommendation within 3 days of the meeting.  It may: 
o Agree with the IPRC and recommend that the decision be implemented; or 
o Disagree with the IPRC and make a recommendation to the Board about your child’s 

identification, placement, or both. 

• The Appeal Board will report its recommendations, in writing, to you and to the school board, 
providing the reasons for its recommendations. 

• Within 30 days of receiving the Appeal Board’s written statement, the School Board will decide 
what action it will take with respect to the recommendations (Boards are not required to follow 
the Appeal Board recommendation). 

• You may accept the decision of the School Board or you may appeal to a Special Education 
Tribunal.  You may request a hearing by writing to the secretary of the Special Education 
Tribunal.  Information about making an application to the tribunal will be included with the 
Appeal Board’s decision. 

 

Appeal Action 
Within 30 days of receiving the Appeal Board’s written statement, the Board will decide what 
action it will take with respect to the recommendations (Boards are not required to follow the 
Appeal Board recommendation). 
 
You may accept the decision of the School Board or may appeal to a Special Education Tribunal.  
You may request a hearing by writing to the secretary of the Special Education Tribunal.  
Information about making an application to the Tribunal will be included with the Appeal Board’s 
decision. 
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What is the Ministry’s Provincial Demonstration Schools? 
 

The Ministry operates Provincial and Demonstration Schools throughout Ontario for students 
who are Deaf or hard of hearing, who are blind or have low vision, who are deafblind, and/or 
who have severe learning disabilities, as well as those with attention deficit hyperactivity 
disorder (ADHD). Residential programs are offered at the schools Monday to Friday, for 
students who live too far from school to travel daily.  

 

SCHOOL FOR THE BLIND AND DEAF-BLIND 
 
W. ROSS MACDONALD SCHOOL 
350 Brant Avenue  
Brantford, ON N3T 3J9  
Tel: 519-759-0730 or 1-866-618-9092 
 www.psbnet.ca/eng/schools/wross/index.html  
 

SCHOOL FOR THE DEAF, BLIND, AND DEAF-BLIND 
 
French-language Provincial School for the Deaf and 
Demonstration School for students with severe learning 
disabilities  
 
CENTRE JULES-LÉGER 
281 Lanark Avenue  
Ottawa, ON K1Z 6R 
Tel: 613-761-9300 TTY: 613-761-9302 
http://www.psbnet.ca/eng/schools/cjl.html 
 

SCHOOLS FOR THE DEAF 
 
THE ERNEST C. DRURY SCHOOL FOR THE DEAF 
255 Ontario Street, South 
Milton, Ontario L9T 2M5 
Tel: (905) 878-2851 
TTY: 905-878-7195 
www.psbnet.ca/eng/schools/ecd/index.html  
 
THE ROBARTS SCHOOL FOR THE DEAF 
1515 Cheapside St 
London, Ontario N5V 3N9 
Tel: 519-453-4400  
TTY: 519-453-4400  
 
THE SIR JAMES WHITNEY SCHOOL FOR THE DEAF 
350 Dundas Street West  
Belleville, ON K8P 1B2  
Tel: 613-967-2823 or 1-800-501-6240  
TTY: 613-967-2823  
www.psbnet.ca/eng/schools/sjw/index.html  
 

PROVINCIAL DEMONSTRATION SCHOOLS 
 

The Ministry of Education provides the services of four 
provincial Demonstration Schools for Ontario children with 
severe learning disabilities. 
 
AMETHYST SCHOOL 
1515 Cheapside St 
London, Ontario N5Y 3N9 
Tel: (519) 453-4400 
www.psbnet.ca/eng/schools/amethyst/index.html  
 
CENTRE JULES-LÉGER 
281 Avenue Lanark 
Ottawa, Ontario K1Z 6R8 
Tel: (613) 761-9300 
TTY: (613) 761-9302 and 761-9304 
 
SAGONASKA SCHOOL 
350 Dundas Street, West 
Belleville, Ontario K8P 1B2 
Tel: (613) 967-2830 
www.psbnet.ca/eng/schools/sagonaska/index.html  
 
TRILLIUM SCHOOL 
347 Ontario Street, South 
Milton, Ontario L9T 3X9 
Tel: (905) 878-8428 
www.psbnet.ca/eng/schools/trillium/index.html  

http://www.psbnet.ca/eng/schools/wross/index.html
http://www.psbnet.ca/eng/schools/cjl.html
http://www.psbnet.ca/eng/schools/ecd/index.html
http://www.psbnet.ca/eng/schools/sjw/index.html
http://www.psbnet.ca/eng/schools/amethyst/index.html
http://www.psbnet.ca/eng/schools/sagonaska/index.html
http://www.psbnet.ca/eng/schools/trillium/index.html
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What organizations are available to assist parents? 
The Ministry and local associations are available to assist parents who have questions or 
require additional information to support their child with special needs. 
 

 
Autism Ontario 

www.autismontario.com 

Canadian Foundation for Physically Disabled Persons 

www.cfpdp.com 

Canadian Hearing Society of Ontario 

www.chs.ca 

Canadian National Institute for the Blind 

www.cnib.ca 

Cochrane Timiskaming Children’s Treatment Center 

www.ctctc.org 

Cochrane Temiskaming Resource Centre 

www.ctrc.on.ca 

Community Living Timmins 

www.communitylivingtimmins.com 

Developmental Services Ontario 

www.dsontario.ca 

Down Syndrome Association of Ontario 

www.dsao.ca 

HANDS The Family Help Network 

www.thefamilyhelpnetwork.ca 

Kunuwanimano Child & Family Services    

www.kunuwanimano.ca 

Learning Disabilities Association of Ontario 

www.ldao.ca 

North East Community Care Access Centre 

www.healthcareathome.ca 

North East Local Health Integration Network 

www.nelhin.on.ca 

North Eastern Ontario Family and Children’s Services 

www.neofacs.org 

One Kids Place 

www.onekidsplace.ca 

Porcupine Health Unit 

http://www.porcupinehu.on.ca  

Timiskaming Health Unit 

www.timiskaminghu.com 

Tourette Syndrome Foundation of Canada 

www.tourettesyndromeontario.ca 

VOICE for Hearing Impaired Children 

www.voiceforkids.com 

 
 
Where can parents/guardians obtain additional information?  
Additional information can be obtained by contacting:  
 

▪ Your school principal, or 
 

▪ Superintendent of Special Education, 
District School Board Ontario North East, 
153 Croatia Avenue 
Schumacher, ON P0N 1G0 
(705) 360-1151 or 1(800) 381-7280 
 

http://www.autismontario.com/
http://www.cfpdp.com/
http://www.chs.ca/
http://www.cnib.ca/
http://www.ctctc.org/
http://www.ctrc.on.ca/
http://www.communitylivingtimmins.com/
http://www.dsontario.ca/
http://www.dsao.ca/
http://www.thefamilyhelpnetwork.ca/
http://www.kunuwanimano.ca/
http://www.ldao.ca/
http://www.healthcareathome.ca/
http://www.nelhin.on.ca/
http://www.neofacs.org/
http://www.onekidsplace.ca/
http://www.porcupinehu.on.ca/
http://www.timiskaminghu.com/
http://www.tourettesyndromeontario.ca/
http://www.voiceforkids.com/
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LOCAL AND PROVINCIAL SCHOOLS 

 
 

LOCAL SCHOOLS PHONE NUMBER FAX NUMBER 
Bertha Shaw Public School 705-360-8052 705-360-8053 

Central Public School 705-567-4030 705-567-5553 

Clayton Brown Public School 705-362-4591 705-362-7392 

Cochrane Public School 705-272-3246 705-272-2713 

Diamond Jubilee Public School 705-335-2811 705-335-6489 

Ecole Secondaire Cochrane High School 705-272-4372 705-272-4384 

Elk Lake Public School 705-678-2229 705-678-2388 

Englehart High School 705-544-2337 705-544-8577 

Englehart Public School 705-544-2345 705-544-2018 

Federal Public School 705-567-5288 705-567-5289 

Golden Avenue Public School 705-360-8054 705-235-3260 

Hearst High School 705-362-4283 705-362-5005 

Iroquois Falls Public School 705-232-6651 705-232-6516 

Iroquois Falls Secondary School – Elementary and Secondary (7-12) 705-258-3921 705-258-3431 

Joseph H. Kennedy Public School 705-273-2324 705-273-2530 

Kapuskasing District High School 705-335-6164 705-335-8899 

Kerns Public School 705-647-0225 705-647-0226 

Kirkland Lake District Composite School - Elementary and Secondary (7-12) 705-567-4981 705-568-8829 

New Liskeard Public School 705-647-7341 705-647-9608 

Pinecrest Public School 705-264-7972 705-264-7778 

Programs in Alternative & Continuing Education (P.A.C.E.) 705-264-6959 705-268-3055 

R. Ross Beattie Senior Public School 705-264-9438 705-264-4466 

Roland Michener Secondary School – Elementary and Secondary (7-12) 705-360-8056 705-360-8057 

Schumacher Public School 705-360-1780 705-267-5285 

Smooth Rock Falls Public School 705-338-2755 705-338-2992 

Temagami Public School 705-569-3450 705-569-2863 

Timiskaming District Secondary School (7-12) 705-647-7336 705-647-9260 

Timmins Centennial Public School 705-264-8282 705-264-8283 

Timmins High & Vocational School 705-360-1411 705-268-6603 

W. Earle Miller Public School 705-268-5555 705-268-9201 

 

PROVINCIAL SCHOOLS PHONE NUMBER FAX NUMBER 
Amethyst Demonstration School, 519-453-4400 519-453-2160 

Sagonaska Demonstration School 613-967-2830 613- 967-2482 

Trillium Demonstration School 905-878-2851 905-878-7540 

School for the Blind and Deaf - W. Ross MacDonald Demonstration School 519-759-0730 519-759-4741 

School for the Deaf, Blind, Deaf-Blind and Demonstration School – Centre Jules-Leger 613-761-9300 613-761-9301 

School for the Deaf – Ernest C. Drury School 905-878-2851 905-878-1354 

School for the Deaf – Robarts School 519-453-4400 519-453-7943 

School for the Deaf – Sir James Whitney School 613-967-2823 613-967-2857 
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ACCESSIBILITY CHART 2020-21 

 

 
Note:  Accessibility Facility Audit Reports are available. 

SCHOOLS 

Designated 
Parking 

Barrier 
Free 

Exterior 
Doors 

Exterior 
Ramp to 
Entrance 

Accessible 
Washroom 

Single 
Story 

Elevator Stair Lift 

Bertha Shaw P.S. Y Y Y Y Y N/A Y 

Central P.S. Y Y Y Y N Y N 

Clayton Brown P.S./ Hearst High School   Y* Y N/A Y N N/A Y 

Cochrane P.S. Y Y N/A Y N Y Y 

Diamond Jubilee P.S. Y Y Y Y N Y N 

Ecole Secondaire Cochrane High School Y Y Y Y N Y Y 

Elk Lake P.S. Y Y Y Y Y N/A N/A 

Englehart High School Y Y N/A Y Y N/A N/A 

Englehart P.S. Y Y Y Y Y N/A N/A 

Federal P.S. Y Y Y Y N Y N 

Golden Avenue P.S. Y Y Y Y N Y N 

Iroquois Falls P.S. Y Y Y Y Y N/A N/A 

Iroquois Falls Secondary School Y Y Y Y N Y Y 

Joseph H. Kennedy P.S. Y Y Y Y N N Y 

Kapuskasing District High School Y Y Y Y N Y N 

Kerns P.S. Y* Y Y Y Y N/A N/A 

Kirkland Lake District Composite School Y Y Y Y N Y N 

New Liskeard P.S.  (West wing) Y Y N/A N** Y N/A N/A 

New Liskeard P.S.  (East wing) Y Y N/A Y N Y Y 

Pinecrest P.S. Y Y N/A Y Y N/A Y 

R. Ross Beattie Senior P.S. Y Y Y Y N Y N 

Roland Michener H.S. Y Y N/A Y* N N** N 

Schumacher P.S. Y Y* Y* Y N Y N 

Smooth Rock Falls P.S. Y Y Y Y Y N/A N/A 

Temagami P.S. Y Y Y Y N N N 

Timiskaming District Secondary School Y Y Y Y N Y N 

Timmins Centennial Public School Y Y Y Y N Y N/A 

Timmins High & Vocational School Y Y Y Y N Y N 

W. Earle Miller P.S. Y Y Y Y Y N/A Y 

  
Y = Yes            N = No            N/A = Not applicable     

* = location not optimal          ** = under construction 
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SPECIAL EDUCATION – ACRONYMS 
 

ABA Applied Behaviour Analysis 

ABAS Adaptive Behaviour Assessment System 

ABLLS - R Assessment of Basic Learning and Language Skills – Revised  

ADHD Attention Deficit Hyperactivity Disorder 

AFLS Assessment of Functional Living Skills 

ASD Autism Spectrum Disorder 

ASO Autism Support Officer 

AT Assistive Technology 

BAC Behaviour and Autism Consultant 

BAS Benchmark Assessment System 

BMS Behavior Management System 

CAPD Central Auditory Processing Disorder 

CD Conduct Disorder 

CHS Canadian Hearing Society 

CMHA Canadian Mental Health Association 

CNIB Canadian National Institute for the Blind 

CTCTC Cochrane Timiskaming Children’s Treatment Centre 

CTRC Cochrane Timiskaming Resource Centre 

CYW Child and Youth Worker 

DD Developmental Disability 

DSERT District Special Education Resource Teacher 

DSM V Diagnostic and Statistical Manual V 

DSW Developmental Services Worker 

DSW District Social Worker 

EA Educational Assistant 

EQAO Education Quality and Accountability Office 

GAD Generalized Anxiety Disorder 

IBI Intensive Behaviour Intervention 

IEP Individual Education Plan 

IPRC Individual Placement and Review Committee 

ISC Intensive Service Coordination 

LD Learning Disability 

LI Language Impairment 

LDAO Learning Disability Association of Ontario 

MID Mild Intellectual Disability 

NELHIN North East Local Health Integration Network 

NEOFACS North East Ontario Family and Children’s Services 

NIEP Non-identified Individual Education Plan 

O.T. /P.T. Occupational Therapy / Physical Therapy 

ODD Oppositional Defiant Disorder 

OKP One Kids Place 

OSR Ontario Student Record 

PHU Porcupine Health Unit 

PIAT-R Peabody Individual Achievement Test – Revised 

PLAB Primary Literacy Assessment Battery 

SEA Special Equipment Amount 

SEAC Special Education Advisory Committee 

SEPPA Special Education Per Pupil Amount 

SERT Special Education Resource Teacher 

SIP Special Incidence Portion 

SLP Speech Language Pathology 

THU Timiskaming Health Unit 

TNFC Timmins Native Friendship Centre 

WIAT-III Wechsler Individual Achievement Test - Third Edition 

WRAT5 Wide Range Achievement Test – Fifth Edition 

WISC-V Wechsler Intelligence Scale for Children – Fifth Edition 
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Schumacher Board Office 
153 Croatia Avenue 

Schumacher, ON P0- 1G0 
 

(705) 360-1151 
1 (800) 381-7280 

 
 

 

 
 
 

New Liskeard Board Office 
198022 River Road 

New Liskeard, ON P0J 1P0 
 

(705) 647-7394 
1 (800) 461-8759 

 
 
 
 


